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EDITORIAL by EDOUARD MOROT-SIR 
Cultural Counselor 


Representative in the United States of French Universities 


This 1tssue, which will also give recent news of French academic life, 
ts especially devoted to the problem of adult education and the work done 
in the last few years by the Ministry of N-tional Education in a field that 
ts both traditional and new. We wish particularly to express our gratitude 
to Professor Schwarzt, Director of l'Ecole Nationale Supérieure de la Metal- 
lurgie et de l'Industrie des Mines of Nancy, who is a leader in this field 
and has authorized us to publish a translation of his important study on 


the problems of permanent education. 


Where is the child or adolescent who, musing on the long and difficult 
school years still ahead of him, has not envied the adult entrenched in his 
knowledge and behind his academic degree, that adult who, having completed 
his education, has finally acquired the right to be a man, to lead the life 
of a man? Sucha feeling of envy would have been justified thirty years 
ago, after the First World War, at a time when the world was only beginning 
to realize the absolutely revolutionary nature of the scientific discoveries 
made early in our century. But today the education acquired or to be ac- 
quired is no longer a means of distinguishing theadult from the adolescent. 
This state of affairs must be accepted, andperhaps we should be glad of it. 
We know today that for all men, and at all levels, education, or rather 
training of the mind and assimilation of useful knowledge and techniques, 


1s continuous or permanent. 


Until very recently, adult education had a social significance: it 
meant giving certain peopie the opportunity to acquire an education which 
they could not obtain during their youth; thus arose the admirable develop- 
ment of popular universities and the organization of evening courses as- 
soctated with primary and secondary schools. Such education 1s also valu- 
able as social recuperation. In the near and distant past of our civili- 
zation educational selection was usually determined by criteria other than 
intellectual. It 1s true that educators did not have the means to make a 
selection ontheir oum (the question can still be raised today as to whether 
these intellectual criteria of human selection have been perfected — the 


best system still being the brutal principle of natural selection applied 
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through examinations and competitions to the intellectual resources and 
moral aptitudes accompanying them. This last problem aside, the French 

Ministry of National Education first concerned itself with making the uni- 
versity available to those who had the necessary aptitudes and wished to 
attend but had been unable in the1r youth to complete the normal cycle of 
the three levels of education. 


However, no matter how great the importance of this problem of recu- 
peration, it has only a temporary value, and we can hope that better soctal 
and democratic organization will gradually make it a negligible one. The 
real problem of adult education is that of the organization of permanent 
education, which, without falling behind, follows the rhythm of scientific 
and technical discoveries, — in other words, an education which instantly 
collects and assimilates the results of research. This exigency applies 
not only to the teachers themselves, who must be the first informed, but to 
all the professions: not only engineers in every field and skilled workers, 
but all those who in the life of soctetv have to weigh the consequences of 
new procedures, whether on industrial life, the legal structure of society 
or commercial techniques, etc... Who could pretend to be unaffected by 
these changes? 


The objection may be raised that humanistic education is not affected 
by sctentific acceleration. J believe that it would be a grave error to 
think so, —- for the following reasons: First of all, this humanistic 
education designed to mould cultivated men 1s meaningful only if the adult 
pursues by himself the education that he has received. "To cultivate one- 
self" is the ideal of any humanistic education in any era, and society must 
give the adult the opportunity for this personal culture. In addition, we 
cannot overlook the fact that all humanistic education has a technical side, 
allowing for constant improvement. In fact, this technical side is essen- 
tially linguistic. Theoreticai linguistics is itself a science in full de- 
velopment, and practical linguistics 1s related to the development of elec- 
tronics. Thus a-general culture in itself has never really existed. But 
today we can be more clearly auare of this than we could in the past. The 
technical field of humanistic education is evolving as rapidly as atomic 


bhysitcs and also requires a permanent education. 


Certain soctologists have been interested, not without adegreeof naive- 
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te, in ascertaining what men would do when machines gave them an increasing 
amount cof leisure time. It can be easily foreseen that,first,initial edu- 
cation will take longer and,subsequently, leisure time will be devoted in 
large part to further education. A sinister prospect, some will say! 
I disagree; 20th century man stil! barely imagines the joys he can find in 


intellectual exercise. 


It is obvious that permanent education will have enormous repercussions 
in the organization of social life; for the moment it 1s making a timid en- 
trance on the fringes of the university. But we can be assured that it will 
rapidly find its place at the very heart of all educational action, and the 
entire social structure of modern states will be modified to meet the de- 


mands of this educational continuity. Jt 1s not just a question of a peda- 


gogical imperative, — of a professors’ conspiracy to maintain their hold 
on men throughout their lives. Jt is a vital necessity, and we can easily 
foresee that states which wili not start immediately to take the revolu- 
c1onary measures demanded by permanent education, will very quickly ex- 


perience an 1rremediable social decline. 


Finally, we should like to add a purely pedagogical remark. Too often 
permanent education 1s conceived as follows: to transmit as rapidly as 
posstble the newest truths and their technical consequences. This view 1s 
correct but it also implies a highly simplified idea of the relations be- 
tween education, researcn and discovery. It is true that education follows 
research and gathers ‘t-~ fruits. But it 1s not any the less true that edu- 
cation prepares for research and inclines the mind toward discovery. Con- 
sequently 1n every education there 1s a need for classicism. By classicism 
we mean the determination of a body of methods and knowledge necessary to 
the training of the-mind at a given moment of human history. Thus it has 
been possible to speak of classical physics, classical mathematics; there 
are also classical authors. And our century, like the 19th century, has 
leaned intellectually upon a classicism defined by the great discoveries of 
the 16th and 17th centuries and their exploitation during the 18th century. 
You will note that classicism 1s not simply the choice of an intellectual 
system of reference for the training of young minds. It is at the same 
time the condensation of a mass of information, the reduction of knowledge 
to the essential. That is why the need for a new classicism 1s increasingly 


urgent today. Without it a hyperspecialization will finish by destroying 
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itself through an almost total failure of communication. The time may ulso 
come when, in all fields, from the humanities to engineering, the teacher 


and the researcher will no longer be capable of understanding each other. 


In conclusion, the main purpose of these few remarks inspired by the 
efforts currently made in France by the Ministry of National Education, 1s 
to show that in our era adult education has become a vital and urgent ques- 
tion which is of direct interest to the well-being and even the survival of 
nations. Such is this new educational exigency of permanent education with 


its intellectual, political and sucia! tmplicattions. 
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CREATION OF A EUROPEAN UNIVERSITY 


in May, 1959, during a sessionof the European Parliamentary Assembly of the 
Inner Six, debate was initiated on the creation of a European university. The As- 
sembly wanted to see it established rapidly, and Monsieur Etienne Hirsch, President 
of the executive committee of Euratom, charted a course of action in concluding the 
debate. Some time previously a concrete project had been submitted to the Council 
of Ministers which was to give an opinion on the question. The project did not pro- 
vide for the immediate creation of a complete university. 


In early May, 1960, the acting committee for the European university met in 
Florence for three days under the presidency of Monsieur Hirsch. It gave its unani- 
mous approval to propositions concerning the creation of a European University, the 
establishment of European institutes of advanced instruction and research and the 
acceleration of university exchanges. |t made the budget estimates necessary to 
carry out these different operations for a first five-year period. it determined 
the different measures which had to be taken for the university to open its gates 

in autumn, I961. The city of Florence was the only applicant to be the seat of the 
university. 


On May 15, 1961, the European University was born. In the hall of the Five 
Hundred of the Palazzo Vecchio the City of Florence signed the deed for purchase of 
the grounds of the Villa Tolomei and its annex "11 Conventino” which were to become 
the seat of the future international university institution. It was agreed that 
the university, European in its structures and especially in its spirit, "would 
welcome persons from all the countries for the development of which Europe feels a 
particular responsibility." Consequently the recruitment of both professors and 
students could not be limited to the countries of Europe alone. 


All the members of the commission for research and culture were present and 
sought agreement on what the university would be, on its political and scientific 
nature, its composition, the courses to be offered. It is expected that in October, 
1961, Florence will welcome its first "European students" if agreement of all the 
governments is reached on the definition of this supra—national institution. 


THE EUROPEAN UNIVERSITY OF FLORENCE 


The European University will rise on one of the most beautiful sites of 
Florence, Marignolle, situated south of the Arno. 


It is wondered today who the first students that the university plans to 
welcome in October will be and what they will do. From the work of the commission 
for research and culture it is evident that agreement is far from complete, and it 
is not known whether this Assembly will be in a position to draw up a concrete 

resolution for the use of the Council of Ministers of the Inner Six. 


Objectives of the European University 


|. To develop a European civilization 


From the report of M. Hirsch, President of Euratom and of the Committee 
for the University, and from the study of this report made by M. Geiger for the 
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parliamentary assembly, it appears that the European University must be a place of in- 
dependent learning. Wo country will be able to influence the university's activities 

for its own purposes since the representatives of each country - professors and students - 
will be limited to a third of the total number. This proportion is considered as a maxi- 
mum which it is preferable not to reach. 


Professors and students will live together: the interchanges afforded will fur- 
ther the development of a true European civilization. In the same vein, priority with 
regard to subject matter will be given to the humanities - political, social and histori- 
cal sciences - which are better suited than the pure sciences to offer the possibility of 
creating a common basis of European culture. 


2. To train African administrators 


it has been emphasized that this University would not limit its recruitment 
to nationals of the inner Six: "The African and Malgash countries are associated with 
the European Economic Community. One of their concerns is the training of persons for 
administrative posts. [t is Europe's duty to assist them in this task; the European 
University will assume this obligation.” The danger of allowing the University to be- 
come a political force did not escape the commission: "No political ambition” declared 
the delegate of West Berlin, "good instruction above al!." 8ut can the European Uni- 
versity avoid political elements and limit itself to a technical and cultural role? 


Academic Program 


The European University will accept only students who are already "licenciés" 
(university graduates) or have had three or four years of study in universities or 
other national establishments. in its first stage it will include six departments: 
law, economics, social and political sciences, evolution of political structures; 


mathematics and statistics; theoretical physics. It will grant the diploma of Doctor 
of the European University which is not equivalent to any other degree, especially 
since it concerns new subject matters. in fact, the academic level of the University 
"will correspond closely to the "third cycle" of studies of the French Faculties. 
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“PROMOTION DU TRAVAIL” 


Vocational Adult Education 


The Levels and Degrees of "Promotion Professionnelle" and "Promotion 
Supérieure du Travail" - A directive from the Minister of National 
Education to the Rectors and Academy Inspectors. 


Subject: Principles and organization of adult education ("promotion 
sociale") under the jurisdiction of the Ministry of National Education. 


The effort made by the Ministry of National Education for the advancement 
of workers has been in progress for a long time. On the elementary and intermediate 
levels the decree of April 15, 1948, stated the principles, defined the levels and 
organized the means of vocational adult education. On the advanced level the Con- 
servatoire National des Arts et Métiers has for a very long time devoted broad and 
effective activities to this effort, while an important memorandum dated March 26, — 
1958, concerning the principles, organization and methods of "la promotion supérieure 
du travail,” developed its foundations, widely associating the initiatives of Higher 
Education with the efforts of Technical Education. 


On the basis of these directives fruitful developments have been recorded and 
the Ministry of National Education has thus underlined in a positive way the role it 
plays in the advancement of workers and the major interest it takes in their education, 
an interest nourished both by its constant concern for justice and its present preoccu- 
pation with adaptation and efficacy. 


Although the efforts made and the results obtained, especially in the last few 
months, deserve to be emphasized, it is now necessary to foresee new and important ad- 
vances in the whole field of adult education for which the law of July 31, 1959, set 
the levels, limits and means. 


These advances will rest upon a new and considerable effort on the part of aca- 
demic authorities, heads of schools and professors. It is understood that, although 
the "Promotion Sociale de |'Education Nationale” is organized within limits set by the 
"Comité National de Promotion Sociale", its inspiration, organization and extension 
are decentralized and entrusted to the Rectors, assisted by the "Inspecteurs Princi- 
paux de l'Enseignement Technique” and the Academy Inspectors. The role of the acade- 
mic authorities thus assumes prime importance and value. 


The present directive is designed to establish for the present and the near 
future a doctrine which will surely need to be further amended and broadened accord- 
ing to the lessons of experience. 


It must restate the general outlines of the law, envisage the different levels 
of "promotion sociale" and point out the various directions in which efforts should be 
pursued or begun. 
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"Promotion Sociale" under the Ministry of 


National Education 


A. "Promotion Professionnelle" 


The Degrees and Levels of "Promotion Sociale” 


Level i: 


ti 
Ist degree Level fla: 
Level lib: 
Level itt: 
2nd degree 
Level {Va: 
Level {¥b: 
Level v: 
"Promotion 
Supérieure" 3rd degree 
| Level Vi: 


1. Ist Degree 


On Level I - its purpose is to give workers - in general hand laborers or other 
unspecialized employees - an initiation to vocational training which should make it 
possible for them to fill posts for specialized workers, or to attain a certain voca- 
tional competence which, without being a "true qualification", authorizes placement 
of the worker in a specific job in an industrial or commercial department. 


The results of "promotion professionnelle" courses in this category prove that 
at this stage the worker can make not only appreciable technical and personal improve- 
ments but also acquire the bases necessary for eventual entrance to the higher levels 
of "promotion professionnelle." 


The Law of July 31, 1959, differentiates between "promotion professionne! le" 
and "promotion supérieure du travail", the respective roles of which are presented in 
the following table: 


It is also important to emphasize that "promotion professionnelie” is open to 
all workers, whatever their age and whatever the level of their current job or genera! 


Training of specialized laborers 
or other employees without any 
actual "professiona! qualification" 
Training of “qualified” laborers 
or employees 

Training of "very qualified" and 
"highly qualified" laborers 


Training of “agents techniques", 
foremen and persons for similar 
posts 

Training of technicians and inter- 
med iate-level administrators 


"Preparatory cycle” 

Training of advanced technicians 
and administrators, or advancement 
toward Level Yi 

Training of engineers and the high- 
level administrators of the economy 


instruction. 


or diploma. 


Emphasis must also be placed on the importance, in all the courses of "Promotion 
Professionneite", of the "CARNET DE PROMOTION SOCIALE." 


"Promotion professionnelle" on Level | is of course not recognized by any title 
The assiduity of the worker's effort must, however, be clearly noted so 


that he can give evidence of it either at his current place of employment or in apply- 
ing for a new job. 


At the end of each school year 


4 
¥ 
© 
: 
itt 
Ke 
8. 


THE NATIONAL CENTER OF INDUSTRIES AND TECHNIQUES 


the Director of the Course must write a signed statement of the number of training 
sessions open to the worker and the number of sessions he has attended. To avoid 
having value judgments other than those of the vocational hierarchy made about him, 

no evaluation will be recorded in this "“carnet." Indication of the number of sessions 
attended, in relation to the number possible, will suffice to establish the signifi- 
cance of the worker's effort in his own eyes and in those of his employers. 


On Levels IIa and IIb, the training of workers for "professional qualification" 
has now proven methods which have given numerous results. As a rule, both for general 
instruction and practical training, teachers have been able intuitively to recognize 
certain requirements of adult education which it is nevertheless useful to underline. 


Several points are important: the recruitment of students - their orientation - 
recognition granted "promotion professionnelle” on Level |! - rehabilitation. 


a) From the viewpoint of recruitment not only local opportunities but also na- 
tional needs for qualified manpower must guide the activities of educational authori- 
ties. When in an area of rural economy a large number of young adults must be train- 
ed for industrial jobs, adult education should be adapted to the most urgent needs, 
arising especially from industrial decentralization and defined by the "Commissariat 
au Plan" and the committees on economic expansion. 


Although "promotion professionnelle” on the primary level must obviously tend 
first of all to meet needs and make use of opportunities in the local town or region, 
it must also orient its effort in relation to the evolution of employment opportuni- 
ties on the national level. For this purpose the "Service de la Promotion Sociale" 


periodically distributes statistical documents established by the "Commissariat au 
Plan." 
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b) Recognition of "promotion professionnelle" on Level 11 normally comes in the 
form of a certificate of vocational aptitude. But it can also take the form of a 
change in vocational category. it is thus important not to steer away from this train- 
ing workers who show little ability, for one reason or another, to pass the general 
knowledge tests on the examination. An effort will be made to increase and extend 
their concrete understanding and to help them develop their technical aptitudes which 
sometimes seem remarkable. In other words, no rejection should be made because of 
loopholes in general knowledqe. 


Thus the purpose is to help workers improve their general learning and espe- 
cially their aptitudes in order to go on to higher "qualification", i.e. from the 
level of “ouvrier professionne! |" (9.P.1) to the level of "ouvrier professionnel {|" 
(0.P.11), then to the level of “ouvrier professionnel tras qualifié" (9.P.111), and 
lastly to the level of "ouvrier professionnel hautement qualifiaé". 


c) Rehabilitation, or vocational transfers, through retraining of workers in a 
declining field toward one on the rise, is one of the objectives of "promotion pro- 
fessionnelle” on Level {{!. Although in this regard the tastes and intentions of the 
workers must obviously be followed insofar as possible, it is often wise to advise 
them with the help of the services of School and Vocational Orientation; documents 
on the evolution of employment are also helpful. 


2. 2nd Degree 


On Level III, "promotion professionneile" consists in training persons already 
under way. But it is essential to develop it as much as possible. On this level it 
must be repeated that, although passage of an ofticial examination is always desirable, 
it should not constitute a compulsory goal. Mutatis mutandis, the considerations 
mentioned above with respect to Level |! are still valid. 


The experience of practical training programs for "agents de maitrise” shows 
that these people are particularly concerned by the psychological aspects of their role. 
They are anxious to learn methods and precautions in giving orders. They must be taught 
these. Further directives wi!! give indications useful in this respect to teachers of 
courses of "promotion professionnelle." 


‘On Level IV promotion professionnelle" trains persons on the preceding level to 
become technicians in the true sense of the word or intermediate-leve! administrators. 


At this stage, "promotion professionnelle” must assume al! the breadth possible 
since here it is a question of helping fill the major deficiencies observed in the na- 
tional economy on the technicians’ level as well as assuring certain outstanding work- 
ers the human fulfillment they deserve. 


Even more than on the levels previously envisaged, the national employment situ- 
ation must take priority and inspire the innovations or extensions to be provided for. 
They will then be studied essentially in terms of local resources in teaching person- 
nel. Wherever qualified teachers are available - whether they are connected with 
schools or can be found in private enterprises - and of course as soon as 2 sufficient 
number of enrollments can be guaranteed, the program will go ahead. 
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Training on Level IV must be diversified, according to whether it is a question 
of educating technicians with a specialized and thorough competence or intermediate- 
level administrators with a generally broader competence. Instruction in common can 
be set up for the two types of training, with complementary courses particular to each 
section. For the training of administrators, it goes without saying that their under- 
standing of the psychological problems of the workers' environment, the giving of orders 
and evaluation of personnel will be systematically developed. 


Diplomas of "techniciens brevetés" (certified technicians) will be created by the 
Ministry of National Education. They will serve as recognition of "promotion" on 
Level IV, in conformity with article 31 of the decree of January 6, 1959, concerning 
the educational reform. 


On this level, and in terms of the needs of economic regions, special instruction 
will be envisaged for particular forms of specialization. 


Commercial careers should not be neglected but must, on the contrary, be broadly 
recommended as they contribute to the stability of an economy which must each day be- 
come more competitive in the Common Market and will open up interesting avenues in 
this area. 


Government administrative offices also experience serious difficulties in recruit- 
ing and promoting "agents qualifiés" at all levels. In the large cities it will thus 
be necessary to envision courses in administration on Levels IV, V and Vi. Decentrali- 
zation of correspondence courses must play an important role on all levels, particularly 
for commercial and administrative careers. 


THE NATIONAL CENTER OF INDUSTRIES AND TECHNIQUES 
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On the part of workers "promotion professionnelle" represents a strenuous effort 
which business leaders have not failed to recognize. However, the academic authorities 
and directors of schools will take action where necessary so that, when a worker acquires 
aptitudes which correspond to a higher level in the vocational hierarchy, this © pro- 
motion” will be indeed recognized at his place of employment. 


B. "Promotion Supérieure” 


The Law of July 31, 1959, sets as the objective of "promotion supérieure” to give 
workers "the means of acquiring the knowledge and techniques indispensable to engineers 


and advanced technicians, to researchers and to the higher levels of economic and ad- 
ministrative executives.” 


it thus underlines tne ever increasing importance that should be attached to this 
work which is carried on by the Ministry of National Education alone and crowns "Pro- 
motion Sociale.” Emphasis must also be placed on the flexibility of the organisms of 
"promotion supérieure": workers who reach this level via "promotion professionnelle" 

join persons from other backgrounds whom it is also essential to welcome. They come 

from two sources: it is a question either of persons, armed with an already quite ad- 
vanced general and technical knowledge, who wish to improve their general training and 
raise their technical level; or students who wish to branch off toward a form of gen- 
eral and technical training preparing them for industrial or economic affairs. 


This undertaking is already under way. It is necessary to carry it forward to 


full fruition at the cost of an effort, the significance and means of which cal! for 
defining. 


1) The mission of "Promotion Supérieure” 


"Promotion Supérieure", the synthesis and completion of "promotion sociale”, 
receives students from different categories: 


a) It accepts workers who may or may not come from "promotion professionnelle” 
but who wish to reach a level of advanced technical learning. 


b) It gives these students instruction which prepares them for the work of an 
advanced technician and thus makes it possible for them to obtain the Diploma of Ad- 
vanced Technical Studies. 


c) In the course of this training the students who have reached the level re- 
quired for higher education can request admission to the University, with exemption 
from the Baccalaureate requirement. 


d) After obtaining the Diploma of Advanced Technical Studies the most gifted 
students can continue studying toward an engineering degree or another diploma of the 
same level qualifving them for posts in the higher levels of commerce and government. 


2) The levels of "Promotion Supérieure" 


The different levels of "Promotion Supérieure" 


result from the aims and origins 
mentioned above. 


They are analyzed in the following table: 
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PLAN A PLAN B 


(Institutes attached to Universities) ("Conservatoire National des Arts & Métiers” - 


C.N.A.M. - and Associated Centers) 


(Level IV b) 


Preparatory cycle, leading to the level Should the occasion arise, a preparatory 
of the entrance examination for the cycle (Evening and Saturday courses, or 
Faculties (Evening and Saturday courses, Correspondence courses). 

or Correspondence courses). 


(Level V) 


in principle, a 3-year cycle of prepara- Cycle of advanced scientific and techni- 


tion for the Diploma of Advanced Techni- cal instruction with practical experience 
cal Studies (the first two years devoted and laboratory work leading to the Diploma 
to general instruction and laboratory of Advanced Technical Studies. 


work, the last year devoted to scientific 
and technical specialization with practi- 
cal experience. (Evening and Saturday 

courses ) 


(Level VI) 


Cycle preparing the student for a diploma Cycle preparing the student for the diploma 


in engineering or higher administration of the C.N.A.M., which is open to those 

of economic affairs - usually in two holding 3 general certificates, in addition 
years of evening courses and one year to 2 cycles of practical training, and in- 
full-time (in certain cases, repeatable) cluding an examination and a thesis in en- 
at an engineering school. gineering, or admission to one year full- 


time (in certain cases, repeatable) at an 
engineering school. 


Instruction at these different levels of "promotion" has in general already been 
organized. Emphasis should be placed, however, on the importance of training advanced 
technicians on the one hand, and on the other, "agents" who, without being diploma 
holding engineers, do engineering work. The importance of these two roles in modern 
industry is well known as are the shortages found at these levels. "Promotion Supé- 
rieure” here finds one of its essential goals and one of its best sources of job op- 
portunities. 


Level V which normally leads to the DIPLOME D'ETUDES SUPERIEURES TECHNIQUES in- 
cludes basic studies common to all the students and various courses of specialization. 
The student chooses either a career as an advanced technician - and the "D.E.S.T." 
(Diploma of advanced technical studies) is the final degree for him - or he plans to 
continue his studies and go on to Level VJ, which means preparing for an engineering 
degree or a diploma qualifying him for the higher levels of economic activities. This 
latter diploma would generally be the Diploma of Expert-Accountant. 


"Conseil de perfectionnement" 


Each course in "promotion professionnelle" must have an “advancement council” 
in charge of the functioning and budget of the course. This council is composed, in 
conformity with the directive of February 5, 1!955: 
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' - of the administrators and representatives of the teaching corps of the school, 


£ - employers of workers in the trade in question, 
= ~ representatives of students and graduates. 
Sonee The essential mission of the "conseils de perfectionnement" and their members is -the 
following: 
Be i . |. The trade - heads of businesses and vocational organizations - contributes 
assistance in: 
oe ‘ - giving the courses an orientation in conformity with local, regional or 
national needs, 
- modifying and improving the subjects offered or promoting certain special-—- 
ties on the rise, 
aa ~ interesting union and management leaders of commerce and industry in these 
courses, 
- assisting in the placement of students, 
- adding weight to diplomas for these courses by giving them a concrete value 
in business, especially in the form of changes in job categories, 
he - allowing engineers or specialists to give instruction corresponding to new 
techniques, 
et : - offering moral encouragement to the schools and contributing to their opera- 


ting expenses. 


2. Students and graduates can offer useful assistance in the "Conseils de per- 


fectionnement": 


- They are the best publicity agents for recruitment since they are the living 
examples of the effort made and the results obtained, 


- Their daily participation in business or industrial life leads them to insti- 
gate new courses or modifications in the instruction given in order to make it more 
effective. 


3. The administration, thanks to the active presence of the Director of the Courses, 
the "chef des travaux ou des études" and one or two professors, is the guiding force of 
the "conseil de perfectionnement": 


- It assures application of the council's proposals. It regulates administra- 
tive and academic details, 


It develops relations with those in the field, 
It organizes publicity for recruitment, 
It contributes to assuring the best placement of students, 


It fosters the creation and functioning of the "Association amicale des au- 
diteurs de la Promotion Socials." 


In large cities, upon the initiative and under the authority of the Rector or his 
representative, a local "Conseil de Perfectionnement” can be established. It would con- 
sist of the President or another representative of each school's "Conseil de perfection- 
nement". The principal objective of this local council is to propose the necessary 
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measures of coordination between the various schools, in liaison with the local Com- 
mission in charge of vocational courses. 


In certain "départements", a "Conseil Départemental de la Promotion Sociale de 


l'Education Nationale” has been officially established. Such an institution is cer- 
tainly useful and can only be approved. 


The Apprenticeship Tax and Local Contributions 


The subsidy granted by the Ministry of National Education should never be the 
sole resource. It is only one element of the budget. Other financial means must 
figure in the "receipts" column. They are: 

the apprenticeship tax, 
contributions by local groups, 
assistance from the trade, 


various subsidies and gifts. 


The heads of organisms for "Promotion Sociale" will undertake a true crusade 
among representatives of the various trades in order to win their support to the great- 


est extent possible, especially in the form of subsidies fitting into the category of 
the apprenticeship tax. 


Advisors from the field of Technical Education will offer their precious assis- 
tance to this important mission of liaison and inspiration. 
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LE CONSERVATOIRE NATIONAL DES ARTS ET METIERS - PARIS 


ADULT EDUCATION AND THE UNIVERSITY 


Extracts from an article in the review “Prospective” written by Monsieur B. Schwartz, 
Director of the Ecole Nationale Supérieure de Metallurgie et de l'Industrie des Mines 
(Nancy, France). 


From the Training of Engineers to Continual and Systematic Education of 
Adults. 


There are two important ties between these two apparently very different problems: 


A) Generalization of the notion of availability to all men in industry 


The need to adapt to everything new is even more urgent for technicians and |a- 
borers than for engineers. 


- To prepare for economic progress in the years to come, all] enterprises should 
give all their employees technical training on a very high level. This technical train- 
ing is possible only if the level of basic knowledge of the men is itself high. The 
foundry worker, the miner who operates a machine can no longer be ignorant; physical 
strength alone will no longer suffice. General technological notions will be indispen- 
sable to them in order to assure their safety and increase their own productivity and 
that of their machines. 


- It must even be expected that more and more often entire factories will be re- 
equipped. Their workers will then have to change jobs. And to learn a new job, they 
must also have certain capacities which can be developed only by training given to 

that effect. They will also have to move, to change their way of living. Hence the 
necessity of instilling in them a true "autonomy", a quality so widespread on the Ameri- 
can continent. 


B) The shortage of engineers and professional advancement through adult education 
("promotion du travail") 


The shortage of engineers which is now unquestionable will be even more marked 
in a few years. This shortage has two causes: 


- The engineering schools cannot train enough engineers since they do not admit 
enough students; 


- Because technicians are not available in adequate numbers, engineers are often 
employed as such and their abilities are therefore used inefficiently. 


To correct these defects without a complete change in the system of orienting 
young people, it is necessary to train more technicians and then select the best tech- 
nicians to be trained as engineers. This opportunity to get ahead is thus open at al] 
levels of the economic hierarchy and constitutes a fundamental social factor. 


This is what urged the Public Authorities and industrialists in the region of 
Nancy to set up an important organization for "promotion du travail", with many ramifi- 
cations and the following aims: 


- to make. it possible for all men who did not have the opportunity to continue 
their studies when they were young, to resume them in order to reach any level or posi- 
tion, going even as high as the top levels in the hierarchy. 


- to meet the ever-increasing need for engineers and technicians, which at pres- 
ent is far from being satisfied, with the help of men who combine considerable prac- 
tical experience with a minimum of knowledge, acquired in a few years of study at the 
Centres de Promotion Supérieure du Travail. 
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The problem of engineers is therefore not a simple one. The very principle of 
their training requires that it be continual.’ Their shortage in number and the varying 
efficiency of their job placement mean that the men under them must be trained. The 
technical reconversion of industry necessitates a systematic and continuous education 
of the entire population. inus a new system must be set up, a system which will in- 
tegrate all men who wish to stop being simple manual laborers and to acquire the 
abilities demanded by new techniques. 


This problem also entails the question of the use of leisure time, which will have 
to be faced 5 to 10 years from now. The increase in life span plus the growth in the 
birth rate cannot fail to lead to a reduction in working hours. 


Thus there exists a problem of Adult Education which is, 
denominator of: 


in a way, the common 


the training of engineers 


professional advancement through Adult Education (Promotion du travail) 


questions of industrial reconversion 


policy regarding the use of leisure time. 


C) Analysis of current solutions 


Adults are currently instructed either within business and industrial enter- 
prises or outside them, in public or private centers. This training is sometimes asso- 
ciated with vocational promotion and sometimes not. Its basis may be vocational! or on 
the contrary, it may be solely general. This instruction may be designed for the young, 
in order to train them from their first moments in the industry, or it may be geared 

fro men of all ages in order to prepare them for new jobs. To simplify, we shall clas- 
sify these systems into two categories: the first will be associated with vocational 
training with the training itself as the fundamental goal: the second will be that of 
"promotion supérieure du travail" with instruction designed to make possible at least a 
partial promotion. in fact, every type of training enters approximately into one of 
these two categories, the characteristics of which we shall study; 


- vocational training at the present time affects an increasingly greater num- 
ber of individuals, almost all of whom are young. Although systems of accelerated 
training for adults exist, they are far from reaching all the men capable of profiting 
from them. Moreover, their provisional nature must be underlined. In other words, no 
matter how great the efforts and expense in time, energy and money of these last few 
years, much remains to be done in order to establish firmly a form of continuous and 
systematic education which really applies to all the people. 


- higher professional advancement through adult education ("promotion supérieure 
du travail") in its current conception does a rather poor job of meeting its objectives. 
it must. be remembered that studies are done toward a diploma, and this is the reason for 
both the advantages and disadvantages of "promotion supérieure." |ndeed the academic 

level of the diploma is very high (the same as that of the "licence"); it corresponds to 
what the engineer is expected to know. 


Three unavoidable consequences result from this state of affairs: 


- the starting level is high and immediately excludes from the program men of 
limited instruction; 
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- the courses are very difficult and entail physical, intellectual and emotional 
strain. Eight to sixteen hours of work a week (in addition to class preparation) in 


Centers often far from the workers' homes impose very heavy sacrifices on both the stu- 
dent and his family; 


- the number of graduates is very low; despite all the precautions taken, there 
. is a significant number of failures. 


To sum up, because the diploma is so hard to obtain, this form of adult educa- 
tion is far from applying to all men. The candidates must have a minimum degree of 
culture and must endure a difficult existence for years, and then few of them succeed 
in obtaining the diploma. Yet, a significant proportion of the others, those failing 
the final examination, have nevertheless given proof of appreciable qualities physical- 
ly, morally and intellectually. And until now the latter return to their jobs without, 
in most cases, any change. in their responsibilities or in their pay. Moreover, because 
of the academic nature of the diploma and the courses, business and industrial enter- 
prises can and often do ignore the efforts made by their employees and the nature and 
reasons of their success or failure. 


Exclusive from the very start, this type of "promotion supérieure du travail" 
is in its present state only a valve making possible for a few exceptional men a "com- 
plete” promotion, i.e. an actual change in class. Advancement by this program should 
be less spectacular but more general. The program should aim not so much at making 
it possible for a few to reach the top levels but to help a very large number of men 
to get ahead. Those among them who are particularly gifted, active and bold, will 
reach the higher posts in any event. But this "complete" program, reserved to an elite, 
would be only an accessory to the much more general one which is now being envisioned. 


In order that this "promotion" can apply toall those interested, its starting 
level must be relatively low, the course of instruction must demand only average human ca- 
pacities: this means in particular that instruction should take only a few hours of 
work a month but that, for those who wish, it will never stop. 


. Thus conceived, the program is an integral part of continual and systematic 
adult education. 


D) A proposal for an experiment in "Continual and Systematic Education of Adults” 


The two principles: 
- continuity in time, 
- systematization in space, 
are expressed in two characteristics: 
- breadth, since education should reach great masses of people; 


- complexity, because this "new student world” is composed of men who are from 


all backgrounds with an incredible heterogeneity of knowledge and are employed by enter- 
prises of all kinds. 


Assuming these characteristics, there can be no question of using classical 
methods. It is not even possible to provide a complete solution immediately. Let us 
content ourselves with noting a few fundamental ideas which will guide the experimental 
work to be undertaken: 
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1) Instead of teaching by “arithmetic progression", use "geometric progression." 
in other words, whereas until now the same men,as professors, train other men each year, 
we must, on the contrary, in an initial phase, train men who will for the most part be- 
come instructors and who, in a second phase, will in their turn train men who themselves 
will become instructors and so on, and so forth. 


It is probably the only method which would make it possible in a limited period 
of time - for example, |0 years - to cover considerable areas: an entire enterprise, an 


entire industry or even a whole geographic region. in our opinion it is the only way 
to win the present battle with modern techniques. 


2) The men who will become instructors can be chosen only from within the indus- 
try. The number needed is so great that you couldn't hope to find them in the regular 
teaching corps which is already too small to fulfill its reqular missions in primary, 
secondary, higher and technical education. 


Moreover, men from industry are the only ones able to adapt themselves to the 
heterogeneity of the group to instruct, since it is "their" class, the one with which 
they work each day. However, before being thrown into this vast campaign of systematic 
training, the instructors from industry must be instructed in their turn. They must be 
given regular teacher-training as well as training for leadership. 


3) The instruction given should be neither exclusively abstract, nor solely con- 
crete, nor, moreover, exclusively theoretical or practical. We would envision it in the 
following way: "to start from the basis of one's daily job, to end up with culture," to 
re-examine daily experience in order to extend one's field of knowledge. For example, 
you would begin by teaching a foundry man some of the basic notions of chemistry or 
physics and then go on to higher mathematics, etc. 


In no event should this training tend toward specialization. it will always re- 
main cultural; it should always try to enlarge the worker's vision and make it possible 
for each one to adapt himself better to any change. 


Through its systematization and continuity this proposal should make possible 
a true "promotion du travail" extending both in "surface", in the number of persons to 
whom it applies, and in "depth", through the sorting out of those who are really capable 
of rising to the top level of the hierarchy. 


Only the latter taking specially adapted courses, would try their luck in the 
"centres de promotion du travail." And although most of them should swell the ranks of 
technicians or advanced technicians, a few of them, the best, would enter the Engineer- 
ing Schools. 


This proposal thus offers a solution to the problems of prafessiona! promotion 
through adult education and at the same time to the problems of training technicians for 
the future and adjusting to the reconversion of French industry. in addition, it offers 
two other significant advantages: 


- by establishing "cultural" contact between all the levels of the hierarchy, 
this form of education should greatly improve relations between the different levels of 
society; 

- by making engineers, foremen, laborers serve as teachers, a great contribution 
is made to their personal development. 


The result should be an integration of men into the life of their society and of 
citizens into the life of their country. 
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CONCLUS | ONS 


This proposal is far-reaching in all its dimensions. Therefore it is necessary 
to start work as quickly as possible. The problems of education demand rapid action. 
They are perhaps our most urgent ones. But moving quickly does not mean to start off 
at a gallop. Patient and perhaps extended studies should first set us some quide posts: 


- a sociological study with the purpose of studying reactions to this project in 
advance; 


- an economic study to determine the real needs in new skills and therefore in 
corresponding training; 


+ a pedagogical study prior to the synthesis of teaching methods in France and 
in other countries. 


All of these studies must be completed before the opening of a center which will 
instruct the first "instructors-to-be", who will be given an adequate basis in teaching 
methods and will learn what they themselves will teach. 


This movable steel bridge 
is part of the new instal- 
lations which have just 
been inaugurated in the 
metallurgy galleries of 
the Musée du Conservatoire 


des Arts et Métiers, 
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Report on the National Day for "Promotion Supérieure du Travail", 
October 10, 1960. 


The National Day for "Promotion supérieure du travail” was held October 10, 
1960, at the "Ecole normale supérieure de |'enseignement technique” of Cachan. It 
was organized by the Association of Studies for the Expansion of Scientific Research 
4.3. ). 


For the first time al] the directors of public and private centers and insti- 
tutes of "Promotion supérieure du travail" from Paris and the provinces, without for- 
getting Algiers, met with representatives of the universities, the government, the 
army, the trades, the unions, and students in order to compare their experiences and 
give "Promotion supérieure du travail" the broadest extension. 


Among the questions debated, we should make particular mention of the following: 


|. The need for massive increases in the number of engineers and advanced tech- 
nicians. 
Representatives of public works and private industry have affirmed that 4,900 
diplomas in engineering were awarded this year whereas 10,000 engineers were needed. 


it will be a long time before the expansion of engineering schools will be 
great enough to fill this gap. But outside of the "grandes écoles" there exists the 
enormous capital of intelligence and energy represented by the young men and women al- 
ready on the job. In !960 the "Conservatoire des Arts et Métiers" and the institutes 
attached to universities produced 98 engineers risen from the ranks (5 in 1938). The 
same institutions should be able to train 1,000 a year within the next 10 or I5 years. 
it is also necessary to train a much greater number of advanced technicians than in 


1960 (195). 


2. Such progress demands that various problems be solved. 


First the difficulties related to time and distance must be surmounted. 


a) full time: the training of engineers through evening courses requires 7, 8 
or even 10 years. it is necessary to accelerate this training, consequently to extend 
the possibility of devoting one or two years to full-time study (especially in an en- 
gineering school) in the case of an increasing number of young people who have already 
successfully taken evening or Saturday courses for two or three years. 


b) facilities for study: it is also essential for employers to offer facilities 
for study to employees taking "P.S.T." ("Promotion supérieure du travail"). 


c) "telz-enseignement”: despite the decentralization of instruction carried out 
in the last ten years, the number of "P.S.1." students remains limited ("Conservatoire,”" 
associated centers, institutes attached to universities: about 17,000 students). If 
adult education is to be a reality, if "Promotion supérieure du travail" is to reach 
the masses, it is in the small towns and in the country that this instruction must be 
spread. To do so, it is necessary: 


- to initiate a systematic policy of teaching by correspondence courses combined 
with practical exercises or training periods ("stages"). An experiment of this sort has 
been started in Grenoble; 


- to place in private enterprises and even in smal] towns, local organizers or 
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"tutors" armed with explicit directives (an experiment of this kind has been begun in 
the region of Nancy); 


- to envision the creation of grade school and university radio and television 
stations used in conjunction with correspondence courses. 


The development of "Promotion supérieure du travail" also presupposes new teach- 
ing methods: it is important to increase efforts to define teaching methods for adult 
education. Numerous participants in the Day's discussions emphasized the fact that the } 
system of lecture courses which has already been heavily criticized for traditional sub- 

jects is even more poorly adapted to instruction of adults. More and more often direc- 

tors of public or private "P.S$.T." courses are striving to give this instruction by 

small groups of students. 


3. Diplomas, levels, choice of subjects. 


The majority of the members of the Ist commission underlined the advantages of 
making the diploma of advanced technical studies (currently awarded by the "Conserva- 
toire des Arts et Métiers" and a few institutes attached to universities) a "national 
diploma" corresponding to the advanced technician's level (that is, to the theoretical 
knowledge of the "propédeutique"*~ in sciences, completed by practical experience). 


Emphasis has been placed, especially by the unions, on the advantages of setting 
up "Promotion supérieure du Travail" courses in economics, at the Faculties of Law, for 
example: these courses, given in co-operation with the trades and leading to the level 
of higher education, could be open to workers who do not have the baccalaureate degree. 


The possibility of making a similar experiment at a Faculty of Science for the 
training of advanced agricultural technicians was also brought up. 


The accent was placed almost unanimously on instruction which goes beyond simple 
vocational advancement and purposes to give workers the elements of a broader culture, 
especially through development of the means of expression. 


4. The social problem. 


Finally a good number of participants expressed their desire to associate trade 
and union organizations to extension of "Promotion supérieure du Travail". The question 
was brought up in particular in relation to the conclusion of agreements between the 
State and educational establishments or private enterprises for the purpose of develop- 
ing "Promotion supérieure du Travail" (such agreements were explicitly provided for by 
the law on adult education of July 31, 1959). 


111. Recent Developments in Higher Education 


In order to make higher education as accessible as possible to young people who 
have not attended the "lycée" or who have been forced to abandon their education for work, 
four draft resolutions were prepared during March by the Direction of Higher Education. 

These proposals have the objective of: 


a) making higher education more broadly accessible to youths who do not hold the 
baccalaureate degree, 


* *pRopEDEUTIQUE’: THE YEAR FOLLOWING THE BACCALAUREATE AND PREPARATORY TO UNIVERSITY 
STUDIES PROPER. 
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b) making it possible for non-professors, especially engineers, to become teach- 
ers with full status at the Faculties, 


c) encouraging the discussion of academic programs with the future employers ot 
students, 


d) creating in the Faculties of science and letters courses systematically 
training students for careers other than teaching and research. 


Since the traditional faculties seemed poorly prepared to accept students with- 
out a "lycée" education, the creation of technical faculties was envisioned. This pro- 
posal was almost unanimously rejected by science professors as it risked causing an un- 
fortunate segregation of students. However, with the approval of the deans and professors 
and the National Union of the Students of France, the National Movement for Scientific 
Development in May, 1960, proposed transformation of the faculties of science into facul- 
ties of science and techniques. {it seemed necessary for faculties with increasingly 
higher enrollments to prepare their students for ever more diversified professions. This 
willingness of the professors of higher education to adapt themselves to new tasks led 
those’ who were backing the establishment of technical faculties to give up the project, 
and made it possible to draw up very quickly the four proposed decrees recently submitted 
for approval to the assemblies of the faculties. 


On March 16, after making some amendments, the Council of Higher Education ap- 
proved three of the four proposals modifying the requirements for entrance to the facul- 
ties and creating advanced technical courses at the faculties. 


Finally three decrees were published in the Official Journal of May 6 by the 
Ministry of National Education. 


1. Decree of May 5, 1961,- concerning creation under the university councils of 
committees for advanced technical training and adult education ("promotion sociale"). 
The chairman of each committee is the academy rector. The committee's purpose is to 
propose to the university counci! all measures designed to further the development of 
technical studies at the university as well as adult education on the level of higher 
education. The committee studies the problems of coordinating the activities in these 
fields of the faculties, institutes and schools of the university. It presents an an- 
nual report to the university council. This report is transmitted, with the council's 
comments, to the Minister of National Education. 


2. Decree of May 5 modifying the requirements for entrance to the faculties 
and establishments of higher education, in view of adult education. 


The statement of purpose notes that "for those taking advantage of adult edu- 
cation the baccalaureate has remained until now the major obstacle to entrance to the 
faculties. But although it seems necessary to make admission to the faculties for 
those under 24 subordinate to a certain academic formalism (by requiring that the bac- 
calaureate or a written examination of the same level be passed), on the other hand 
it seems useful to be able to authorize admission for those over 24 upon study of the 
candidate's records and an interview with an admissions jury." 


Since 1957, the date of establishment of the special examination for admission 
to the faculties, it has been possible to obtain a university education without the 
baccalaureate. The examinations are open to candidates who are at least 2! by January 
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Ist of the year of enrollment or at least 25 if they have previously tried to pass the 
baccalaureate. in 1960 for all of France there were only relatively few candidates 
for this examination. 


By the decree of May 5, 1961, exemption from the baccalaureate requirement for 
entrance to the faculties and other educational institutions under the jurisdiction of 
the Direction of Higher Education has been granted candidates who have fulfilled their 
military obligations, are at least 24 by January Ist of the year of enrollment, can 

give proof of two years of working experience by October ist of the same year and who 
have passed the entrance examinations. 


The examinations are as follows: 


~ study by the jury of the candidate's records which must include evidence of 
the studies he has done, the examinations taken, the results and degrees obtained ana 
the vocational experience he has had; 


- an interview with the jury which evaluates the candidate's aptitudes and 
knowledge; 


- a written examination making it possible to judge the candidate's capacities 
of comprehension and expression and concerning a subject to be chosen by the dean. 


The candidate must pass both of the first two tests before being allowed to 
take the written test. He is excused from the baccalaureate if he obtains a grade of 
at least 10/20 on the written examination. No one is allowed to take these examina- 
tions more than twice. They are organized once a year, at the beginning of the school 
year. 


Exemption from the baccalaureate requirement for candidates for the "licence 
és-sciences” is granted candidates who hold a "brevet de technicien"” and can give evi- 
dence by October Ist of the year of enrollment of two years of working experience as 
technicians. 


Permission to take the special examinations for entrance to the faculties (in- 
stituted by the decree of November 27, 1956) is granted candidates who are at least 2! 
by January ist of the year of the examination, under the condition that they have not 

taken the baccalaureate examinations during the three preceding years. 


Permission to take the admission examination is accorded those holding the 
"certificat de capacité en droit," * whatever their average in the examinations for this 
certificate. The holders of this certificate who obtained an average grade of at least 
12/20 for the whole of the two examinations for this certificate, are excused from the 
admission examinations and can enroll for the "licence en droit" and the "licence és 
sciences economiques.” 


No diploma is required of candidates for the written and oral competitive exa- 
minations for admission to the engineering schools under the Direction of Higher Educa- 
tion. 


Special sessions of laboratory classes can be organized in the evening or group- 
ed in certain periods of the school year for students whose jobs make it impossible for 
them to take part in the regular sessions of these classes. 


Students enabled to enrol! in the faculties through application of this decree 
may benefit from scholarships and student loans under the same conditions as other stu- 


dents. 


” A CERTIFICATE OBTAINED AFTER 2 YEARS OF STUDY IN LAW. 
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3. Decree of May 5 tending to further advanced technical training at the facul- 
ties of science. 


Excerpts from the statement of purpose show the reasons for and spirit of this 
decree: 

"The Faculties of Science have already indicated their concern for the exigen- 
cies of the modern world and their sense of responsibility for the placement of their 
students, by creating numerous special courses which lead to certificates of advanced 
studies, doctorates in engineering and doctorates of the "3° cycle." They have also 


deliberately oriented some of their institutes and schools toward the training of en- 
gineers. 


It is nonetheless true that the majority of students currently at the Faculties 
of Science are working toward careers in teaching and research, for which they are pre- 
pared by the two classical types of licence. 


But in the course of the next few years a considerable increase in the number 
of students should lead the Faculties of Science to train an ever greater proportion 
of students for technical careers. 


More and more, scientific and technical progress necessitates special ization 
during advanced studies. At the Faculties of Science the number of "licences" and 
the possibilities for choices within the program for each license have recently been 
multiplied. It is just as necessary for advanced technical training at the Faculties 
to be based on complementary groups of certificates, examined with representatives of 
the profession in question and chosen in terms of the needs expressed by them. 


It is in this spirit that the present decree has provided for creation of a 
"licence" in Applied Sciences bearing mention of a field of specialization. Its level 
will be that of the "licences" currently granted by the Faculties.” 


The decree of May 5, I961, thus stipulates that the Faculties of Science can 
be authorized to award: 


a) certificates in technoloay, complementing the certificates of advanced pre- 
paratory studies for the "licence" (these certificates are the equivalents, in Science, 
of "Propédeutique” in Letters) ; 


b) a diploma of advanced technical studies bearing mention of a field of spe- 
cialization; 


c) a diploma of "licencié és sciences appl iquées" bearing mention of a field 
of specialization; 


d) a diploma of Doctor in Science with the mention, Applied Sciences. 


~ The courses leading to the certificates in technology are designed to give 
the basic training indispensable to students who wish to apply for the "licence" in 
Applied Science or obtain the diploma of advanced technical studies. For permission 
to take these courses, candidates must hold the baccalaureate, or a degree officially 
accepted for exemption from the baccalaureate requirement, as well as one of the cer- 
tificates of advanced preparatory studies of the "licence" or an equivalent degree. 


- The diploma of advanced technical studies is awarded to students who hold 
a certificate of advanced preparatory studies for the "licence", a certificate of 
technology and a certificate of advanced studies corresponding to the selected field 
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of specialization. They must also give proof of at least nine months of experience 
in industry or in a laboratory. 


- The diploma of "licencié és sciences appliquées" is delivered to candidates 
who hold: 


1) a certificate of advanced preparatory studies for the "licence" or an e- 
quivalent degree; 


2) a certificate of technology or an equivalent degree; 


3) at least one of the groups of four certificates of advanced studies included 
in a list established by decree of the Minister of National Education. 


The period of study will normally be four years as is the case for the existing 
"licences" in teaching or research. 


A maximum of two certificates of each group can be replaced by degrees granted 
by faculties other than the Faculties of Science: 


Enrollment for study toward the doctorate in science with the mention, Applied 
Sciences, is open to candidates giving proof either of one of the "licences" in science 
required of candidates for the doctorate in science or of a "licence" in Applied Scien- 
ces and one of the certificates of advanced studies included in a list established by 
decree of the Minister of National Education. 
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PROPOS SUR LA LANGUE FRANCAISE 


BENEFICIER, JOUIR, RISQUER...* 


Depuis le temps ov Voltaire affirmait que |'impropriété des termes était "le défaut 
le plus commun dans les mauvais ouvrages", ce vice a fait d'incontestables progrés 
et l'on peut dire qu'il est devenu aujourd'hui l'une des plaies majeures de la langue. 
Deux écrivains aussi différents que Jules Romains et Marcel Aymé sont d'accord sur ce 
point :le premier estime que |'impropriété est assurément "le vice capital du style” 
et il va jusqu'a prétendre - ce qui est notoirement exagéré - que méme chez nos 
prosateurs les plus chargés d'honneurs "cing mots sur dix sont impropres". Plus ré- 
cemment, |l'auteur du Confort intellectuel avitupéré les écrivains qui altérent ou 
méconnaissent le sens des mots et sabotent ainsi |'instrument de la pensée. Dans ce 
proces "langagier", prenons a témoin trois coupables ou plutot trois victimes de 1'im- 
propriété. 


Le verbe BENEFICIER, qui signifie "tirer d'une chose un bénéfice, un avantage, un 
profit", se construit normalement avec un nom de personne pour sujet et un nom de chose 

pour complément : "L'acheteur bénéficiera d'une importante remise"; "L'accusé a bénéfi- 

cié des circonstances atténuantes." De ce sens propre, on glisse sans peine a des em- 

plois moins orthodoxes. Je lis ainsi, dans un rapport sur le projet de loi de finan- 

ces pour 1960 : "Pour résoudre cette angoissante question, le gouvernement bénéficie 

d'éléments favorables...Notre pays a bénéficié d'une conjoncture intérieure et exté- 

rieure favorable et de l’intervention d'un taux de change réaliste." Sans nous arreé- 

ter a cette "conjoncture” ni a cette "intervention" (qui mériteraient pourtant un com- 
mentaire!), faisons observer que, dans ces deux phrases, un verbe comme "disposer" 

elt été certainement plus juste que bénéficier. De meme, quand un célébre chroni- 
queur nous parle de deux villas " qui ne bénéficient pas de terrains beaucoup plus 

vastes", ces villas bénéficiaires nous paraissent assez suspectes... 


Mais l'impropriéte se double d'un solécisme quand, au lieu de dire, par exemple, "il 
a bénéficié d'un congé supplémentaire", on dit : "Ce congé supplémentaire lui a béné- 
ficié." L'autre soir, un commentateur de la radio déclarait que |'augmentation de 
traitement proposée pour les professeurs agrégés "ne bénéficierait qu’au cinquieme 
des agrégés." Quelques jours plus tot, le chroniqueur "économique" d'un quotidien 
écrivait : "La réévaluation du mark allemand... bénéficiera au dollar et a la livre 
sterling." (Peut-étre faut-il voir dans ce dernier tour un anglicisme : "This meas- 
ure will benefit the dollar and the sterling.") 


JOUIR est un autre verbe que nos contemporains prennent parfois a contre-poil. Comme 
bénéficier, dont le sens est d'ailleurs voisin, jouir ne se dit proprement que des 
choses avantageuses ou agréables, telles que la santé, la réputation, |'existence, 
etc.: "C'est une absolue perfection, et comme divine, de savoir loyalement jouir de 
son @tre." (Montaigne): "Hatons-nous aujourd'hui de jouir de la vie : Qui sait si 
nous serons demain ?" (Racine) : "Nul ne peut étre heureux s/il ne jouit de sa pro- 
pre estime." (Rousseau). Comme le montrent ces exemples, jouir implique un plaisir, 
un avantage ou un agrément. 


* EXCERPTS FRom “LA DEFENSE DE LA LANGUE FRANCAISE* BY R. LE BiDoIS FROM LE MONDE 
APRIL 5, 19€1. 
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Cela ne veut pas dire que ce verbe ne puisse parfois avoir pour complément un terme de 


sens péjoratif, comme dans cette phrase de Massillon: "11 ne croit rien avoir s'il 

n'a tout; son ame est toujours avide et altérée, et 11 me jou1t de rien que de ses mal- 
heurs." Girault-Duvivier, qui cite cet exemple, voit dans le tour jouir de ses malheurs 
"une expression d'autant plus belle qu'elle parait plus irréguliére”. 


Bien entendu, on peut aussi employer ce verbe dans une intention ironique. Rien n'em- 
péche, par exemple, de dire : "Notre bon maitre jouissait d'une admirable calvitie.” 

Un de nos meilleurs stylistes, Alexandre Arnoux, présente ainsi un de ses personnages : 
"Ismaél avait recu le nom de Borgne, quoiqu’il ne jouit, a vrai dire, d'aucune infirmité." 
La phrase est d'autant plus savoureuse que ledit Ismaél, mendiant de profession, eut sans 
doute tenu une bonne infirmité pour un avantage certain! 


En revanche, il n'y a plus aucune nuance d'ironie ni aucun soupcon de masochisme dans 
des tours comme ceux-ci : Le pauvre homme jouissait d'une santé déplorable"; "Cette 
femme a joui toute sa vie d'une fdcheuse réputation." Ces phrases présentent une im- 
propriété flagrante. En voulant éviter le verbe avoir qui leur semble sans doute trop 
banal, ceux qui parlent ainsi ne se rendent pas compte qu'ils prennent le bien pour le 
mal ou le plaisir pour la peine, ce qui est tout ensemble abusif et absurde. Cette mé- 
prise est & mettre dans le méme sac que l'emploi de "grace 4" au sens de par la faute 
de,'a cause de : "Grace & une &pidémie, 1a population de cette ville avait diminué de 
facon tragique"; "Grace a son échec, il a perdu un an". Mais ici encore, |'ironie 

peut entrer en jeu et Stendhal ne se fait pas faute d'écrire : "Je fis fort peu de pro- 
grés, grace aux lenteurs d'une détestable méthode" (cité dans le Robert, t. II1, p. 344). 


RISQUER, c'est, par définition, exposer au hasard, courir la chance. Les uns risquent 
leur fortune - ou leur honneur - dans une entreprise. Comme en témoigne |'expression 
pléonastique a vos risques et périls, |'idée de danger ou d'inconvénient grave est donc 
inhérente au sens de risquer. 11 n'empéche que beaucoup de Francais, oubliant cette 
notion de danger et ne retenant que celle de chance (qui peut @tre bonne ou mauvaise), 
emploient parfois ce verbe pour marquer la probabilité d'une issue heureuse. A preuve 
les phrases suivantes relevées dans la presse parisienne : "Ce roman risque de con- 
naitre un succes comparable a celui de Lolita, de Vladimir Nabokov" (3-12-1959); 

"... L'effort auquel chacun d'entre nous pourrait participer risque d’apporter a la 
France une prestigieuse conquéte biologique" (3-5-1960); "Au moins risquerait-on ainsi 
de faire plaisir & quelques personnes..." (27-7-1960). Et nous avons entendu plusieurs 
fois sur les lévres d'une vedette de la Télévision cette phrase pour le moins ambiqué : 
"Aujourd'hui, M. Untel risque de gagner tant..."; il est clair cependant que M. Untel, 
s'il répondait mal, risquerait non point de gagner quoi que ce soit, mais de perdre! 


Ces trois verbes-témoins ne sont pas les seuls qui mériteraient de comparaitre. 11 
conviendrait de mentionner bien d'autres verbes prétendus "riches" tels aque réaliser, 
effectuer, opérer, posséaer, oewvrer... que l'on préfaére trop souvent aujourd'hui aux 
bons et loyaux faire, avoir, travailler. 11 faudrait aussi rappeler certains verbes 
clinquants ou pompeux tels : intervenir, promouvoir, etc. Mais cela nous ménerait 
trop loin. 
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French Academic Life 


INTERNATIONAL STUDENT MEETINGS 


Upon the initiative of the National Union of French Students (NEF) and the 
National Union of Polish Students, the third European conference of students was held 
in Paris from April 3 to 6, 1961. Fifteen countries oarticinated. The theme of this 
year's meeting was "the role of the university in society." Some concrete results 
were recorded, especially concerning the organization of bilateral exchanges between 
8ritish and Soviet, West German and Polish, and French and Soviet students. The latter 
(French-Soviet exchanges) will involve 2,000 students during summer vacation this year. 
In these two countries tocal associations will take care of living arrangements: the 
students will have to pay only their travel exoenses. 


MODERN LANGUAGES 


The teaching of modern lanquajes has felt the repercussions of the educational 
reform. A special commission, comoosei mostly of Insnectors General of modern lanquajes. 
will meet very soon in order to examine the modifications which should be made in next 
year's teachinz projram for modern languages. The double qoal of this revision will be 
to offer students entering the first year of the observation cycle, a wider choice and 
to maintain, for entrance to the "4&", all the possibilities of orientation regardless 
of the type of school in which the students have taken the "classe de 6° et de 5°" 

(11 and 12 year olds - the first two years of secondary school ). 
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CLASSES DE NEIGE 


"CLASSES DE NEIGE” AND "CLASSES DE MER" (classes at winter sport and seaside resorts) 


Children from the Paris region and other cities will soon be able to carry 
on their studies at the seashore during the last two months of the school year. As 
in the case of the "classes de neige”", courses will be given only in the morning 
with afternoons devoted to sports and outdoor activities. It is hoped that the ex- 
periment can be started this year in easily accessible seaside regions. These 
classes will have the twofold advantage of making it possible for overworked chi|- 
dren to finish their year of studies under excellent conditions and of offering a 
certain amount of activity to summer resorts as early as May. 


"CONTRATS SIMPLES" FOR THE "COURS COMPLEMENTAIRES"” 


The Direction General of School Organization and Programming has announced 
that private "cours complementaires" could "provisionally for the school year 1|960- 
1961," sign "contrats simples". Since the educational reform the private "cours 
complémentaires" like the public "colléges d'enseiqnement général" - formerly "cours 
compléementaires" - give secondary instruction ("observation stage" and "shorter 
education") and in principle must draw up “contracts ot associdtion." Nevertheless, 
"in view of their former status as schools of the "premier degré" (elementary schools), 


the directors of certain "cours complémentaires" have considered that they could pre- 
sent requests for ‘contrat simple'.” 
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MEDICAL STUDIES 


A decree passed February 18, 1961, authorizes certain faculties or schools 
of medicine to accept as first year students starting October 196), only applicants 
holding the P.C.8. (Physics, Chemistry, Biology) - earned during a preparatory year 

for medical studies, discontinued since the reform. The reform will nevertheless 

go into effect, as planned, on October |, 1961. The transitional provisions made 

by the decree of February 18 are intended only to take care of certain material dif- 
ficulties. Next October the faculties of medicine must accept a double class com- 
prising, on the one hand, the students who took the P.C.B. this year and, on the 
other, the students who passed the 2nd part ot the baccalaureate in June, I96I. 
Moreover, the latter are more numerous than usual, since the number who passed the 
first part was higher in 1960 than in previous years. It is therefore to be ex- 
pected that enrollment tor the first year of medicine in certain faculties will be 
multiplied by 2.5 this fall in relation to the number of students during the school 
year just ended. Under these conditions faculties or schools who so request can be 
authorized to accept only students who already have the P.C.8. for the first year of 
medicine, beginning October |, I961. In these faculties, and only for the year I96I- 
1962, the organization of studies will remain practically unchanged. The measure 
passed February 18 is essentially transitional. It gives certain faculties or schools 
of medicine the indispensable time to set up a new system of studies. 


STATISTICS ON THE "LICENCIES", 1959 


The Bulletin of Statistical Information has published the number of teaching 
"licences" granted in 1959 in mathematics, physical sciences, natural sciences, clas- 
sical and modern letters as well as the number of candidates seeking and obtaining 
the different certificates of preparatory studies. The number of licenses for mathe- 
matics went from 381 in 1958 to 508 in 1959. This number is still not great enough 
to meet the needs of the teaching corps if account is taken of the yearly increase 
in students attending schools of the "second degré." S8efore 1970 a thousand teaching 
posts should be created. 


In physical sciences there were 490 licenses in 1958 and 815 in 1959. The in- 
crease was 63%. It is high and will probably cover needs. 


In natural sciences there was an increase of 48% from 1958 to 1959. In this 
field the number of licenses (942) seems too high, and an adjustment will doubtless be . 
necessary. 


With regard to letters, the increase in classical licenses was weak, especially 
if current needs are considered. in 1958 there were 455 licenses in classical letters 
and in 1959, 494, or a numerical increase of 39 (8.4%). The increase in licenses for 
modern letters was just slightly greater. 


For the preparatory certificates there were in general mathematics |6% more 
candidates in 1959 (6,368) than in 1958 (5,478) and in M.P.C. (mathematics, physics 

and chemistry) 26% more in 1959 (6,597) than in 1958 (5,221). The shortage in teach- 
ers of physics and chemistry has been almost filled today, but the increase for gen- 
eral mathematics must continue to rise. 
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STUDENTS FROM THE FRENCH COMMUN!TY IN FRENCH UNIVERSITIES (1958-1959) 


1,879 students from the member states of the community were registered in 
the universities of metropolitan France. 


Central African Republic 30 men 7 women total 37 


Congo Republic 87 11 98 


38 9 
24 


Gabon 
Chad 


Ivory Coast 


47 
30 


Dahomey 140 20 160 
Republic of the Upper Volta 


Islamic Republic of Mauritania 


Republic of Niger’ 34 o 38 
Senegal 
Sudan 


Malagasy Republic 


ENROLLMENT AT THE UNIVERSITY OF DAKAR 


The rate of scholarization in Senegal (25%) is, along with those of Dahomey 
(28%) and the Ivory Coast (25%), among the highest in West Africa. In 1960, 107,000 
children attended the 567 public and private Senegalese schools; 8,250 students went 
to the 37 secondary schools and 1,250 students attended the 8 technical institutions. 
This year the University of Dakar which opened in 1959, admitted 1,315 students - 

1,116 men and 199 women. Of these students, 564 enrolled at the Faculty of Law, 297 
at the Faculty of Letters, 130 at the Faculty of Medicine and 19 at that of Pharmacy. 


INSTITUT DES HAUTES ETUDES D'OUTRE-MER 


450 students are currently attending this Institute. These students from |7 
African states, Madagascar and Laos spend two years in France where they prepare for 
the administrative or diplomatic posts they will hold in their own countries. 


TEACHING FRENCH IN AFRICA 


One hundred and fifty educators ("inspecteurs d'académie", "inspecteurs pri- 
maires", professors, "“instituteurs") attended a seminar from March 5 to 8 at the 
Centre pédagogique international in Sévres where they were informed of French educa- 
tional activities in North Africa, French speaking black Africa and in other foreign 
countries. Problems of the "reconversion" of French education in these countries 
was presented. It is no longer a question of maintaining French lycées or other 
schools there, but of placing at the disposal of the different countries establish- 
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TERMINAL INSTRUCTION 


ments integrated into their own system of education. This plan seems to have met 
with approval by the interested countries. Demands for French educators were heavy: 
1,110 in Tunisia, 900 in Morocco, 500 in the French speaking countries. 


in his reply to a question on the extension of compulsory schooling, the 
Minister of National Education gave some details on terminal instruction. "A termi- 
nal education, which is an original institution peculiar to the reform,” will be of- 
fered on the one hand to children aged !2 who have not attained the level of knowl- 

edge required for the "cycle d'observation,” and, on the other, to pupils who at the 
end of this "cycle" are considered not well enough equipped to pursue their studies 

in the lycées and colleges of the various kinds. 


"This training will be different from that given in the ‘'colléges d'enseigne- 
ment général' (ex-cours complémentaires).. it will use appropriate methods, will 
offer a well-defined program of general instruction, but will also include 'prepro- 
fessional’ orientation for manual labor: agricultural orientation will also be pro_ 
vided.” 


ENROLLMENT IN THE "CLASSES MATERNELLES” 


A recent study made by the Statistical Service of the Ministry of National 
Education shows for all of France a slight increase in the enrollment of boys and 
girls in the "classes maternelles et enfantines” from 1954 to 1960. In 1954 there 
were !,055,644 children attending the "écoles maternelles" and in 1960, 1,102,027. 
However, although enrollment has increased on the whole, 2 noticeable decline has 
appeared in certain "académies." Thus in the "académie” of Clermont, there were 
28,415 children in 1954 and 26,000 in 1960; in the "académie” of Dijon 32,465 in 
1954 and 30,538 in 1960; in Lille, 160,134 in 1954 and 108,943 in 1960; in Nancy 
26,604 in 1954 and 36,135 in 1960. | 


3,000 OPENINGS IN THE |.P.E.S. (instituts pour lapreparation a 1'Enseignement du second degré) 


The number of openings for student- teachers in the |.P.£.S. through compe- 
titive examinations in 1961 was set at 3,000. Of this total 840 are for mathema- 
tics, 700 for the physical sciences, 425 for classical letters, 375 for modern 
letters, 160 for English, 150 for the natural sciences, 100 for history and geo- 


graphy. 


THE "CONCOURS DE ROME" 


The. Minister of State for Cultura! Affairs emphasized in a press statement that, 
in virtue of the reform of requlations for the "Concours de Rome" in painting and 
sculpture, all French candidates whatever their training are henceforth allowed to enter 
the competition. They are required only to produce a certificate from a professor or 
a known artist attesting to their ability to take part in the "concours." 
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CONSTRUCTION OF SPORTS FACILITIES 


The Minister of National Education has announced plans for building sports 
facilities in I96I. 


In the category of new projects: 


a) 59 sports fields, 2 pools, 18 other swimming tanks in a single works 
program; 


b) 16 sports fields, 4 swimming tanks as the first part of another works 
project. 


In the area of works in progress: 


a) 15 sports fields, | swimming tank: 


b) 58 sports fields, 2 pools, 6 other swimming tanks for the completion of 
works. 


However, should a proposed program for sports equipment make supplementary 
funds available to the "Haut-commissariat a la Jeunesse et aux Sports," the above pro- 
gram would naturally be revised. 


BASSIN DE PLEIN AIR D'AMBOISE 
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REFORM OF GRADE-SCHOOL AND UNIVERSITY SPORTS 


The "Commission de réforme du sport scolaire et universitaire", presided by 
M. Henry de Segogne, has recently presented a partof its conclusions. The commission 
recommends in particular: 

- revision of the class hours devoted to physical education and sports, with 
at least one afternoon a week made availiable for competitive sports and a considerable 
increase in the amount of time devoted to physical exercises and sports; 


- an increase of about 100% in the funds for sports equipment currently pro- 
vided by the State, and more rational use of these funds; 


- training of a greater number of physical education teachers each year. 


The Commission also advocates a structural reform of the agencies in charge 
of directing school sports programs. 


NEWS FROM THE ACADEMIES 


An "Ecole supérieure de commerce" will open in Poitiers next October. It will 
be directed by M. Benoit Jeanneau, "professeur agrégé" at the Faculty of Law. The 
first class will have 40 students selected by a national competitive examination common 
to the 16 advanced schools of commerce that exist in France. 


x 


"Journées pédagogiques et d'information" designed for commercial teachers were 
recently held in Clermont Ferrand. Under the presidency of M. Lapalus, the Academy 
rector, these "journées" had the essential purpose of informing the teachers of the 
evolution of techniques and to keep them abreast of the teaching methods advocated by 
the "Inspection générale." They also served as an opportunity to establish closer 
liaison between business and teaching circles, making possible a deeper understanding 
of reciprocal needs and desires. 


A NEW "CLASSE DE SECONDE" 


During the "journées pédagogiques" which recently took place in Sévres, the 
question of the creation of a modern literary section (as opposed to a classical section) 
was brought up. This section would be designed for students who, not having studied 
Latin during the first four years of secondary school (until 10thgrade-15 year olds), or 
having done poorly in this subject, nevertheless have aptitudes that are more literary 
than scientific. This section should be given its own special character and not be made 
into a subsection M' nor a section like "technique économique." To meet these require- 
ments the schedules and programs have been modeled after those of the classical sections 
A and B in mathematics and the physical sciences. 


The originality of the new section is found in the reinforcement of the teach- 
ing of French and the first modern language, in the institution of practical exercises 
in history and geography and in the introduction into the program of civic instruction 
of an initiation to economic and social life. In addition, instruction in a second 
modern language is provided for beginning students. 
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ENTRANCE INTO THE 6° (ist year of secondary school ) 


The number of enrollments registered by the "Inspections académiques" for en- 
trance into the "6°" in September, 1961, has risen to 341,365 as opposed to 321,34! in 
1960, or an increase of 20,024 candidates (62%). 


Increases are especially high in the less scholarized "départements" where they 
vary between 15 and 20%. 


22.6% of the candidates chose the classical option; 77.4% the modern or techni- 
cal option; 43.9% requested admission to a classical or modern "lycée"; 2.6% to a"ly- 
cée technique"; 53.5% to a "collage d'enseignement général." 


The status requested is as follows: 


Boarders 11.3% (as opposed to 15.3% in 1960) 
Day boarders 26.2% 


"Day-students” 62.5% 
The decrease in the number of enrollments as boarders shows the results of the 


policy of dispersing the classes of the observation stage and of the development of 
school bus systems which bring education nearer the home. 
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LETTERS 


GUIDE BIBLIOGRAPHIQUE DES ETUDES LITTERAIRES: by Langlois and Mareuil 


This work is the second edition, revised and corrected, of the first biblio- 
graphical guide which was published in 1959. The general outlines of the work have 
not been modified. A certain number of foreign titles have been added; many biblio- 
graphies have been enriched: Montaigne, Corneille, Perrault; certain oversights, if 
not all, have been corrected. Despite certain regrettable omissions, this second 
edition is better than the first and deserves recommendation to al! professors and 
students. 


Hachette (Collection ”Classiques Hachette”), 79, Boulevard Saint-Germain, Paris 6° 


LE JOURNAL DES VOYAGES: by Claude Roy 


"| have assembled in this book journals and essays written in China and Italy, 
in Paris and Shanghai, in large cities of Asia and small villages of Germany, during 
war or in peace, from a high mountain lookout. | hope that their only common inter- 
est is not that they take place elsewhere and show new sights. | have always pre- 
ferred human color to local color." Is not the art of traveling precisely an effort 
to understand and love those men who appear so different fom us? 


Gallimard, 5, rue Sébastien Bottin, Paris 7°. 1960, 285 pp. 
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HISTORY 


L'EGYPTE PHARAONIQUE: by Etienne Drioton 


This excellent little book has the exact appearance and handiness of a manual, 
clearly divided into chronological periods. For each chapter there are precise 
tables of the dynasties and an account of the reigns, then methodical paragraphs on 
the monarchy and government, on religion (gods, temples and tombs, cults of the dead) 
and finally, on art and literature. But this so simple and approachable presentation 
is imbued with all the erudition of its author. 


Colin (Collection Colin), 10% Boulevard Saint-Michel, Paris 5°. 1959, 220 pp. 


PEDAGOGY 


AGREGATION D'HISTOIRE, 1958 


Last year in agreement with the Hachette publishing house and the Institut Pé- 
dagogique National, Dean André Aymard took the welcome initiative of publishing in 
an elegant volume the texts which were proposed for discussion by candidates admitted 
to the first oral during the 1957 competitive examinations for the "agrégation"” in 
history. Thanks to the same backing, a publication of the same type was made possible 
for the 1958 examination. This slightly heavier volume includes 77 texts, of which 
19 concern ancient history, 18 the Middle Ages and 40 modern and contemporary history. 
In publishing these texts consideration was taken not only of those who have to pre- 
pare for the texts composed by the 1961 jury. "It is hoped that by the same stroke 
teachers in the different levels of education will be furnished with varied documen- 
tation which will help them, when the opportunity arises, to go back to what histo- 
rians call the sources." 


Textes et documents, Hachette, 1960, 266 pp. 


LETTERS TO MY TEACHER: by Dagobert D. Runes 


The author takes issue with the educational methods practiced in the Oriental 
as well as Western schools which he attended in his youth. The result is a touching 
document by a philosopher counterposing the teaching of earlier generations with 
present-day systems. The author attributes many of the tragic failings of today to 
the inadequacy of yesterday's learning. 


Philosophical Library, Inc., 15 East 40th St., New York 16, N.Y. 


FRANCE IN REVIEW, Book 3: edited by Henri Lucien Georges Salembier, Chairman, French 
Department, Lynbrook Senior High School, Lynbrook, New York, and Rosemary Parrot, 
Foreign Language Department, William Cullen Bryant High School, New York City. 


This book is specifically designed for teachers who are using or will use the 
new audio—lingual methods of French. It includes prose passages, selections from 
literature, poems, songs and games. The book is written almost entirely in French; 
it is the third of a series to be used by the student. It is divided into three 
parts: Part | is a review of the structure (grammar) of the French language. Part |}, 
written entirely in French, presents France's geography and history (ancient and 
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modern), famous cities and citizens and contributions to the world's culture, the 
place of France in Western economy, the government and community. Part III is a 
special section on "How to prepare for your College Board test in French." 


Cambridge Book Company, Inc., The Cambridge Building, Bronxville, New York 


LA CULTURE GENERALE (1) 
L'ENFANT ET SES CONQUETES (2) : °Y Year Chateau 


Pedagogical writings are often deceiving. Halfway between standard rules for 
action and the statement of vague principles, they easily turn into idle talk where 
the superfluous and the commonplace hold the field. in this domain reflection is 
fruitful only if, in concentrating on techniques used, results attained and atti- 
tudes observed, it succeeds in attributing significance to them by relating them to 
the ends pursued by the educator. 30th the experimental bias of the psychologist 
and the critical boldness of the philosopher are needed. This double perspective 
creates all the interest of Jean Chateau's book. "General Culture” usefully sup- 
plemented by a series of studies of genetical psychology, "The Child and his Con- 
quests." The patient analysis of the notion of general culture, the numerous re- 
ferences to French and foreign psychological works give the book the objectivity of 
a study. But this work is also a sometimes vehement plea in favor of general cul- 
ture which the author considers menaced today by the "pretensions" of psychologists, 
the "excesses" of certain educators, the confusion growing between education and 
professional training and, finally, the inadequacies of academic institutions. 


(1) Nathan, 18, rue Monsieur le Prince, Paris. 1960, 333 pp. 
(2) J. Vrin, 6, Place de la Sorbonne, Paris 5°. 1960, 25 pp. 


LA CULTURE CINEMATOGRAPHIQUE ET L'ENSEIGNEMENT 


This notebook on the cinema does not purpose to study films ccasidered as a means 
of instruction, nor to examine the moral problem of movies or of youth and the movies. 
it seeks to draw attention to the cultural and educational value of the cinema consider- 
ed in itself, without the necessity of using it for strictly pedagogical or edifying pur- 
poses. The cinema today is demanding official recognition of all that it offers as well 
as its place in the academic field. 


Cahiers Pédagogiques No. 26. March 15, 1961. S.E.V.P.E.N., 13, rue du Four, Paris 6° 


LA PEDAGOGIE ET LES GRANDS COURANTS PHILOSOPHIQUES: by 80gdan Suchodolski 


From the viewpoint of the opposition between philosophies of essence and existence 
the author situates educational currents and positions from antiquity to the present time. 
The educational systems of interior development (essence) are confronted with the peda- 
gogies of adaptation to the conditions of life (existence). The difficulties encountered 
by "sociological" pedagogies in promoting education of the individual according to the 
exigencies of the group (existence) are underlined with vigor. in concluding, M. Sucho- 
dolski discusses the teaching of moral education and regrets that in practice it is so 
often neglected in the public schools. 


Collection ”Faits et doctrines pédagogiques”, Editions du Scarabée 
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JACQUES THIBAULT. A selection from "LES J J cuenlt 
THIBAULT” by Roger Martin du Gard. 
The selection was made by Marcel Lalle- sompost de pag cho ioe dans 
mand with the collaboration of the author. LES AUR 
This book is a reader for the students of the 
terminal years of primary schools and of sec- 
ondary schools. it meets the requirements of 
the official school programs, answers the 
needs of the teachers and is adapted to the 
taste of the students. The child of today 
can see and hear for himself; he draws com- 
parisons and conclusions; he can judge and 
his mind works with the most exacting logic. 
He is alive to everything that goes on a- 
round him, he is familiar with the problems 
of the adults and he keeps up with the latest 
news. In aword, he is an eager and active 
member of society. No wonder then that read- 
ing should play an important part and that 
much can be expected of the formation and 
liberation it affords the child. This is why 
the material offered him must be of the high- 
est quality; to be fruitful it must reach 
his intelligence and, aboveall, his sensibi- 


lity; it must suggest and never demonstrate. In this respect, only the greatest writers 
are worthy of the child and fit to bring him what he most needs. 


Jacques Thibault lives up to al] that can be expected of a good reading textbook 
because of its literary value: subject matter and vocabulary accessible to the child, 
purity and fluidity of style, continuity of action (no extracts); the protagonists are 
children, adventure is granted an important role, the story is moving; its didactic 
value: the book deals with human and social problems; its practical value: there is 
enough material for 200 days of reading; the book is attractively laid out; it is purely 
reading material - no exercises are included. 


Gallimard, 5, rue Sébastien Bottin, Paris a 


VILLAGE EN VAUCLUSE (Village in the Vaucluse): by Laurence Wylie (Harvard University) 
and Armand Bégué (Brooklyn College) 


This book is designed for students of intermediate French courses but can be read 
with interest by more advanced students. It was written with the aim of giving them a ae) 
picture of contemporary life in a "commune" in France. The choice of Peyrane as one of a. 
the "least atypical villages" proved successful as life there is considered very much roe 
like life in other villages. 


Mr Wy,.c and his family lived for some time in Peyrane and thus had the opportunity 
to see and siudy a French community in its everyday activities. The book, written in ee 
French, makes very pleasant and informative reading. It is lively and up-to-date in its we 
account of contemporary life in a small French community. ’ 7 


The Riverside Press, Cambridge, Massachusetts ele 
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LES METHODES ACTIVES EN TERRE D'AFRIQUE: a pilot pedagogical experiment in the Congo, 
by Robert Maistriaux 


The experiment described in this book was carried out and supervised with great 
care. it was based on a thorough knowledge of the conditions under which the intel- 
lect develops in Black Africa and of reflections valid in all latitudes on the very 
nature of the mental act. This work will be useful not only to educators in Africa. 
All teachers will find that it defines and applies principles of methodology valid 
everywhere. 


Through instruction, through "scolarisation” it is necessary to help the child 
perceive "the identical in the multiple,” to train him in analysis and mental syn- 
thesis, to make him go from concrete activities to abstraction and thus to general i- 
zation, to train him to "transcend facts in order to attain values.” The "concrete" 
will thus be considered, not for itself, but in order to put the mind in motion. 

The objective of the teacher will be "to teach the child to act his thought before 
thinking his action"... but to succeed in this the child must be able to act as much 
in a muscular sense as in a visual one. It is therefore necessary for instruction, 
or rather the pupil, to be active, and mentally active. The African experiment re- 
spected these imperatives. The method of reading was not "global." The word like 
the sentence understood was "analyzed" and recomposed in mobile letters (Montessori 
technique). Arithmetic was taught and understood on the basis of materials making 
abstraction concrete (unit, tens, according to Montessori principles). Every new 
word, every new verbal form was presented with reference to a real object present 
in the classroom (Decroly schools). 


Editest, 94, rue General Capiaumont, Bruxelles 


PSYCHOLOGY and PEDAGOGY 


CHOIX SOCIOMETRIQUES ET MOTIVATIONS: by Berthe Reymond-Rivier 


A genetical study of a sociometrical test applied to groups of children aged 
6 to 15, this work is divided into two main parts: The first concerns application of 
the sociometrical test of Moreno to groups of children aged 6 to 15; it is a genetical 
study, envisaging the transformation in terms of age of the relationships of attraction 
and repulsion between members of the group, i.e. transformation of the sociometrical 
configuration of the group. 


On the basis of the sociometrical results, the second part, which presents the 
second phase of the experiment, studies the motivations of choices and their evolution 
by taking the position of leaders and isolated children in the group as the point of 
departure. This part also tries to define the value and significance of the Moreno 
method. Ina thirty-page introduction preceding the statement of hypotheses and tech- 
niques used, sociometry is situated with reference to current psychosociology. The 
theses of Moreno are presented as are some of the critiques to which they have given 
rise. The theses and critiques are re-examined in the conclusion in the light of the 
results obtained. 


Delachaux et Niestle, 42, rue de Grenelle, Paris 7° 
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PSYCHOLOGIE APPLIQUEE A L'EDUCATION INTELLECTUELLE: by Louis Legrand 


This book has been conceived as a tool for professors, "instituteurs” and student 
teachers who teach or are going to teach children aged 6 to |4. The French school, by 
tradition and necessity, is directed especially toward the intellect. That is why tho 
French educator expects psychology ‘to offer enlightenment on the aptitudes and inte! lec- 
tual powers of children. From this viewpoint there is an intuitive psychology, the 
fruit of experience, which is expressed daily in the educational techniques proven 
through use. But there are also all the results of scientific psychology and experi- 
mental education in the process of development. This manual is designed to offer teach- 
ers an intentionally incomplete synthesis of this knowledge and these efforts. Each 
chapter, which should be the point of departure for a more complete and direct individ- 
ual inquiry, is followed by a short bibliography. 


Delachaux et Niestle, 42, rue de Grenelle, Paris 7° 


L'ADOLESCENT EN APPRENTISSAGE: by Dr. Jean Rousselet 


This d00k presents an objective picture of the organization of apprenticeship, of 
the motivations which in fact currently command the choice of professional activities 
at the end of school, of the collective and individual reactions of young people in ap- 
prenticeship. 


REPORTS 


THE FOUNDATION LISRARY CENTER ANNUAL REPORT | 960 


This foundation was established to fulfill three functions: |) to assemble, 
catalogue and maintain a library or libraries devoted to the subject of philan- 
thropy and open to the public; 2) to collect, organize and make available to the 
public reports and information about foundations organized and operated exc] usive- 
ly for charitable, scientific, literary or educational purposes; 3) to compile 
and publish periodically a general directory of foundations and of newsletters, 
reports or other publications concerning them. 


The Foundation Library Center, 588 Pifth Avenue, New York 36, N.Y. 


77th ANNUAL CONVENTION — NORTH CAROLINA EDUCATION ASSOCIATION 


The above is a manual and program of the 77th annual convention heid March 23, 
24 and 25, 1961, in Asheville, North Carolina. It includes general information, 
the schedules of general sessions, divisional meetings and departmenta! meetings, 
committee reports and proposed resolutions. 


BIBLIOGRAPHY OF PHILOSOPHY - Quarterly bulletin, Vil, !-2, January-June, |960 


This bulletin is published for the International Federation of Philosophical 
Societies under the auspices of the International Council of Philosophy and Human- 
istic Studies with the aid of UNESCO, the French National Center for Scientific 
Research and the Center of Documentation and Philosophical Bibliography of the 
University of Besancon. 


= 
Be 41 


Requests for subscriptions should be sent directly to: Librairie Joseph Vrin, 
6, Place de la Sorbonne, Paris 5°. 


Published by the International Institute of Philosophy. 


CENTRE NATIONAL DE LA RECHERCHE SCIENTIFIQUE - Report on activities, October 1959 - 
October 1960 
The period of October 1959 to October 1960 Covered in the current report to 

the administrative council marks an important stage in the development of the 
C.N.R.S. The modifications of structures, already announced, went into effect. A 
series of decrees passed December 9, 1959, henceforth constitute the "charter" of 
the C.N.R.S. These texts entrust the C.N.R.S. with a new mission, that of analyzing 
the current scientific situation for the government in a permanent fashion; assure 
participation by the industrial and economic segments of the nation in the function- 
ing of the National Committee, the Directory and the Administrative Counsel and, 
oe finally, establish certain regulations for researchers. The new structures were set 
5 a um ip during the first part of 1960. Moreover, the increase in funds made available to 

5 the Center in the 1960 budget made possible additional employment of researchers and 
; technicians and more satisfactory functioning of laboratories. The inadequacy of 
. salaries for technical personnel has not yet encountered a suitable solution and re- 
‘ mains a major concern. 


j | EDUCATIONAL PUBLICATIONS 


BIBLIOGRAPHIE PEDAGOGIQUE ANNUELLE du Bureau International d'Education, 1959 


8 ' The International Bureau of Education has always devoted a great deal of at- 

: tention to compiling an international pedagogical bibliography and, since the first 
year of its publication in 1952, each issue of its Bulletin has reserved a certain 
number of pages to reviews of books on education published in different countries. 
Since 1955 the Bureau has assembled in one volume all the bibliographical analyses 
which appeared in the 3ulletin in the course of the year. These analyses have been 
grouped according to the ten major divisions of the decimal filing system used at 
the Bureau; a special section has been set aside, under the title "Questions con- 
nexes," for publications treating problems which have a more or less direct relation 
to pedagogy. This annual bibliography is not an international selection of recently 
published pedagogical works; it is instead a catalogue of the principal pedagogical 
publications incorporated in 1959 into the International Library of Education. 


Geneva, Bureau International d’Education. Publication No. 219. 


CONTACT, Publication of the International Federation of Professors of Modern Languages. 
No. 4, December, 1960. 


The current issue includes the following major articles; "The Metropolitan Em- 
phasis in Foreign Lanquage Teaching", by F.H. Walter, "La Conference franco-allemande 
des manuels scolaires" by Jean-Louis Moret-Bailly, "The triangle of education” by 
P.H. Breitenstein, "Foreign language courses on radio and television in Japan", 

a : "Les langues vivantes a |'école primaire", "Francais Elémentaire?", "Traduction 
automatique." This issue also contains the statutes of the International Federa- 
tion of Professors of Modern Languages. 


Editions J.M. Meunenhoff, Amsterdam, Netherlands. 
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SILLAGES, Simestrial review of the international university circle of Grenoble, 
No. 22, January, February |96!. 


The circle (C.U.1.G.) makes an effort to receive, assist and become acquaint- 
ed with foreign students who go to Grenoble; through its journal it introduces 
them to French student life and the problems of al! kinds confronting students. 
A certain number of articles are devoted to foreign countries; for example, the ee 
current issue includes a report on education in Viet-Nam, based on information . ee 
supplied by the Ministry of National Education of Viet-Nam; another article is de- 
voted to the problems in exploiting the mineral wealth of the Sahara at Gara Dje-— 
bilet; and another report is on "unusual" Denmark as seen by a Frenchman. 


Published by the Association Générale des Etudiants de Grenoble, 16, rue de 
la Poste, Grenoble (Isére). 


ECONOMICS 


ITINERAIRES ET CONTAGIONS, EPIDEMIES ET IDEOLOGIES: by André Siegfried 


Examination of facts reveals that certain diseases always spread along nearly the 
same route. The geographer, aided by the economist and the doctor, should be in a posi- 
tion to discover them and to distinguish the circumstances that favor the transmission 
of one disease or another. But isn't it possible that what is true for the body is also 
true for the mind? And couldn't ideas follow routes in the same way as epidemics regu- 
larly take certain itineraries? That is the question which André Siegfried ponders in 
the last part of this work which is doubtless his shortest and least technical but also 
his most suggestive. 


Colin, 103, Boulevard Saint Germain, Paris 5° 
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FRENCH DOCTORAL THESES 


@GULTE DES LETTRES ET SCIENCES HUMAINES 


weTORAT D'ETAT: 


Doctarat d'Etat: a prerequisite to teaching in French universities. 
Years of preparation and the contribution of a really significant 
thesis and a complementary shorter thesis are required for this de- 
gree. American students wishing to become candidates for the State 
Doctorate 1n Letters, Science or Law, must possess anM.A, or M.S. 
degree or its equivalent from an accredited American coilege, uni- 
versity, or technical school of good standing. 


verre ANGEL June 3, 196! Principal Thesis: *Zduard Bernstein et 1l’évo- 
ution du socialisme allemand” ("Eduard Bern- 
stein and the Evolution of German Socialism”) 


Complementary Thesis: "Max Kretzer, peintre de 
la société berlinoise de son temps - Le roman- 
cier et ses romane (1880~-1900)” ("Max Kretzer 
painter of the Berlin Society of his Time - The 
Novelist and his Novels (1880-1900)” 


BRUN April 22, 1961 Principal Thesis: "Les conguétes de l’homme ot la 
séparation ontologique” ("The conquests of man and 
ontological separation”) 


Complementary Thesis: *Prendre et comprendre - Essai 
sur les rapports de la main et de l’esprit” ("To 
toke and to understand ~ An essay on the relations 
between the hand and the mind”) 


tul-Marie DUVAL - June 12, 1961 Principal Thesis: ”Parie antique des origines 
au troisiéme siécle” ("Ancient Paris from its 
origins to the 3rd Century”) 


Complementary Tnesis: “Les inscriptions antiques 
de Paris” ("Ancient Inscriptions of Paris”) 


Niche] FOUCAULT - May 19, 1961 Principal Thesis: ”Folie et déraison - Histoire de 
la folie 4 1’&ge classique” (” Madness and unreason - 
History of madness during the Classical Age”) 


Complementary Thesis: "Kant: Anthropologie - Intro- 
duction, traduction et notes” (”Kant; Anthropology - 
Introduction, translation and notes”) 
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Gustave JEANNEAU - May 27, 196! Principal Thesis: ”La langue et le style des 
Chroniques d’Alain Bouchart (1514)” (”The Lan- 
guage and Styl of the ’Chroniques’ of Alain 
Bouchart: (1514”) 


Complementary Thesis: ”Antoine Dufour Les 
des femmes célébres (1504)” ("Antoine Dufour - 
Lives of Famous Women (1504)” 


Alain MICHEL — April 29, 1961 Principal Thesis: "Les rapports de la rhétorigqu 
de la philosophie dans l’oeuvre de Cicéron : re- 
cherches sur les fondements philosophiques de ]’4 
de persuader” (”’The Relation between rhetoric ani 
philosophy in the work of Cicero: research on. th 
philosophical bases of the art of persuasion”) 


Complementary Thesis: ”Le Dialogue des orateurs 
la philosophie de Cicéron” (”The Dialogue of arai 
and the philosophy of Cicero”) 
Hélene NAIS - May 13, 196! Principal Thesis: ”Les animaux dans la poésie fn 
gaise de la Renaissance” ("Animals in French poets 
of the Renaissance”) 


Complementary Thesis: *Introduction au Rustican’” 
(“Introduction to the Rustican”) 


Georges DELACRE - April 17, 196! Thesis: ”Temps et philosophie des temps chez 
Hans Reichenbach” (”Time and the Philosophy of 
Time according to Hans Reichenbach”) 


Malih FARAHMAND — May 6, 196I Thesis: ”Le Shahnameh et la Chanson de Roland 
(Etude sur certains points de contact entre la 
Chanson de Roland et 1’épisode de Siavash dans 
le Livre des Rois)” (”The Shahnameh and the 
Chanson de Roland (Study on certain points of 
contact between the Chanson de Roland and the 
Episode of Siavash in the Book of Kings)” 


Yadollah FARID-MOHADJER — April 26,1961 Thesis: ”’Mantes : développement d’une petite 
ville proche de Paris” (”Mantes: Development of 
&@ small town near Paris”) 


DOCTORAT D'UNIVERSITE 


Doctorat d’Université: conferred by the Faculties of Letters, Law and 
Science. Prerequisite: the French "Licence" of the M.A. degree. Time 
required: usually two years. A thesis must be written in French, and 
an oral examination taken. 


Hourieh AZIMA — April 22, 1961 Thesis: "Zola, peintre de la bourgeoisie dans les 
Rougon-Macquart” (Zola, painter of the bourgeois 
in the Rougon-Macquart, family”) 
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Joseph GENUZIO - May 13, 196) 


George Akenhead KNOWLSON April 17, 


Blond LOUIS - February 14, 196) 


Irena SIEMIENSKA May 27, 1961 


Louis TSING-SING 


DOCTORAT DU 3eme CYCLE 


Elisabeth CARPENTIER-CALLOT - May 24,196) 


Jean-Francois LE NY - May 15, 1961 


Albert STEINER - May 19, 1961 


Jean-Marie VINCENT - April 20, 1961 


Thesis: ”l/ influence de Jules Guesde sur Emile 


Zola” (”The Influence of Jules Guesce on Emile 
Zola”) 


Thesis: *Jeau V duc de Bretagne et 1’Angleterre 


(1399-1442)” ("Jean V, Duke of Brittany and England 
(1399-1442)”) 


Thesis: ”L’Abbé FPriche des Genettes (1788~1860)” 
("Abbé Friche des Genettes (1'78-1860)” 


Thesis: ”La nature dans l’expérience et la pensée 
de Stefan Zeromski” ("Nature in tne Experience 
and Thought of Stefan Zeromski”) 


Thesis: ”La politique missionnaire de la France 
en Chine (1842-1856). L’ouverture des cing ports 
chinois au commerce étranger et la liberté re- 
ligieuse” (”The Missionary Policy of France in 
China (1842-1856). Opening of the five Chinese 
ports to foreign trade and religious freedom.”) 


Thesis: ”Une ville devant la peste - Orvieto 
et la peste noire de 1348” ("A City faced 


with the Plague - Orviet> and the Black Plague 
of 1348”) 


Thesis: "Le processus de généralisation - Re- 
cherches sur la psychologie de l]’apprentissage 
chez l’homme” ("The Process of Generalization - 


Research into the Psychology of Apprenticeship 
in Man”) 


Thesis: ”La tentation de Jésus et l’histoire du 

salut Recherches sur la place et 1’ interprétation 
du Mt 4, 1-11 et paralléles dans la pensée chré- 
tienne des deuxiéme et troisiéme siécles” (”The 
temptation of Jesus and the history of salvation - 
Research on the place and interpretation of Math. 4, 
1-11 and parallels in Christian thought of the second 
and third centuries”) 


Thesis: Le mouvement ouvrier en Allemagne de 1’Ouest 
de 1945 & 1960 — Essai de présentation et d’ interpré- 
tation” ("The workers’ movement in Western Germany 


from 1945 to 1960 - An Essay of exposition and in- 
terpretation”) 
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Elaine VURPILLOT May 4, 


PRINTED THESES DEPOSITED APRIL 12, 196) 


Francois BLUCHE 


Alexander CALAME 


Jean DUBERGE 


Maurice DUBOIS 


Henri FLUCHERE 


Gaston GALTIER 


Francois HEIDSIECK 


Pierre LEON 


-nelli (1778-1783)” ("Collection of Texts re- 


Thesis: ”L’organisation perceptive : son réle 
dana l’évolution des illusions optico-géométrj- 
ques” (”Perceptive Organization: Its Role in 
the Evolution of Optico-geometrical Illusions’) 


Principal Thesis: ”Les magistrats du parlement Wa 
de Paris au XVIII® si&cle (1'15=+1771)” ("The 
Magistrates of the Parliament of Paris during 

the 18th century (1715-1771)”). Impr. Jacques 

et Demontrond, Besangon. 


Principal Thesis: ”Régnard - sa vie et son Oeurre 
("Régnard his Life and his Work”). Imp. Baco,-[ Je 
nier, Alger. 


Principal Thesis: ”Introduction 4 la psychologie 
sociale de l’impét dans la France d’aujourd’ hui’ 
("Introduction to the Social Psychology of the 

Tax Structure of Present~Day France”). Presses 


Universitaires de France, 108 Bd. Saint-Germain, 
Paris 


Principal Thesis: ”’Le Jura méridional étude 

morphologique” (”The Meridional Jura — Morpholo- 
gical study”). Société d’Edition d’ Enseignement 
Supérieur, 5 Place de la Sorbonne, Paris. (SED 


Principal Thesis: ”Laurence Sterne” Gallimard. 


Principal Thesis: ”Le vignoble du Languedoc né- 
diterranéen et du Roussillon ~ étude comparative 
d’un fignoble de masse ~ T. I~II-III” ("The 
vineyard of the Mediterranean Languedoc and of 
the Roussillon - a comparative study of an ex- 
tensive vineyard”). Causse - Graille — Castelnui 
(Impr.), Montpellier. 


Principal Thesis: ”L’ inspiration - art et 
vie spirituelle” (”Inspiration ~ Art and 
Spiritual Life”). (P.U.F.) 


Complementary Thesis: ”Recueil de textes re- 
latifs 4 la technique métallurgique dauphi- 
noise - Les enquétes de Grignon et de Bi- 


lating to the Metallurgical Technique of 
Dauphiné ~ The inquiries of Grignon and Bi- 
nelli (1778-1783)”). Hermann et gie, 115 Bd. 
Saint-Germain, Paris VI®. 
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MCLIKOFF. 


Maurice POLLET 


Jean PUCELLE 


Henri ROUSSEL 


Dominique SOURDEL 


Principa! Thesis: geste de Melik Danigmend 
édition critique du Danismendname” avec glos- 
saire et index - Tome IT. ("The Geste of Melik 
Diniamend - Critical Fdition of the Danipmend- 
name” with glossary and inicx - Vol. TT. 

Tih, Adrien Maisonreuve, 1, Rue Amboise Thomas, Metz 


i@ tragedie de Roméo et 


Juliette de William fPrskespeare Edition cri- 


Complementary Thesis: 


tique avec traduction”, ‘{*William Shakespeare’ s 
Tragecy of Romeo and Juliet ~ Critical Edition 
with Translation”). Aubier, Hditions Montaigne, 
13, Guai Oonti, Parie ¥T° 


Principal Thesis: "La nature et l’esprit dane la 
philosophie de T.H. Green - ba Renaissance do 

Tiéslisme en Angleterre au XIX? siécle”, 

Tome I - Metaphysique Morale” {”Nature and the 
Spirit in the Philosophy of 7.H. Green - The Re- 
naissance of Idealism in 19th eentury England”, 
Yol. Moral Metaphysics”). Nauwelaerts, 
10, Rue de i’ Abbaye, Paris VI° 


Complementary Thesis: *Renart le Nouvel par Jacque- 
mart Gielee, puliie d’aprés le manuscrit La Val- 
litre (8.N. fr. 24,966)” (”Renart le Nouvel by 
Jacquemart Gielée, published according to the ha 
Vallitre Manuscript (8.N. fr. 25.°66)"), Ed. 
Picard, 82, Rue Bonaparte, Paris 

Principal Thesis: "Le viszirat »ppbaeide de 749 
936 (132 324 de l’Hégire) Tome iI.” ("The 
Abbaside Vizierate from 749 to 9276 (132 to 424 
of the Hegira)”, Vol IT. Damas. 
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SUMMARIES OF THESES ct 


Paule LEVERT (Doctorat d'Etat) -— "AFFIRMATION OF THE BEING AND THE PROBLEM OF THE 


ce 

REAL IN THE PHILOSOPHY OF LOUIS LAVELLE” ai 

cl 

In this work the author purposes to present the evolution of the thought of it 

Louis Lavelle while underlining the difficulties that 1t conceals concerning the + 


Real. 

Two moments can be distinguished in this philosophy: the first 1s dominated 
by the idea of the Being conceived as the unsurpassable All in which analysis makes e: 
everything that exists appear. This analvsis, which develops according to a neces- t 
sary order, evokes the Real whose principal forms are thus deduced and rendered in- 0 
telligible. Analysis presupposes the activity of a finite subject which inscribes 
itself in the Being as existence. The relation thus established between this sub- 
ject and the All-Being is the dialectic itself; the Real springs from this relation. 


The second moment, initiated by the Total Presence, reveals this activity of f 
participation and insists more on the interiority which 1t presupposes. The Being } 
then appears less as the All in which beings and things are inscribed than as the 
Principle which makes Participation possible and which is recognized as the Act. 
Participation characterizes the existence of finite subjects; it is activity mixed 
with passivity. therefore the correlative cf a datum. The latter fills the inter- 
val that separates Participation from the pure Act. Jt 1s like the matrix or matter 
of the Real; it 1s an obstacle to surmount, a means to use, an occasion for con- 
sctences to realize themselves at the same time that it 1s moulded by them and be- 
comes the instrument of their mutual communication. 


In this second perspective, the Real ts no longer considered homogeneous with 
the Being, a “part” of the Being, but it is very difficult to know how it is connect- 
ed with it. Must an obscure participation of things in the Being-Act be granted? 
But things have no interitority of their own, Is their reality imparted only by the 
conscience which perceives them? But in-what then does their reality consist? How 
can the Real be distinguished from the unreal in an entirely subjective viewpoint? 
These problems are perhaps unsolvable because Lavelle, primarily concerned with de- 
scribing and promoting stiritual life, did not bother to pive a status to the Real. 
His vision of the world is an artist's vision; he deciphers its spiritual meanings. 
The characteristic of art is indeed to create a world that 1s self-sufficient and 
does not have to be confronted with the Real; criticism of the Real ts not its bus1- ( 
ness. In the same way, Lavelle sought to grasp immediately the life of conscious- 
ness and the presence in it of its Principle, without feeling the need to make a 
critique of the Real. Therefore he did not have to distinguish the activity which 
conditions the appearance of this Real from purely spiritual activity. Both are for 
him the same activity of participation. In resumé, he introduced the dimension of 
the transcendental (1) (which besides is hard to reconcile with his ontology) too 
late to be able to give a sense to the Real as such. 


2 & M&M ct 


(Editions Montaigne - Collection Philosophie de 1’Esprit, 1960) 


(1) IT 1S REFERRED TO ONLY IN HIS LAST WORKS. 
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Charlies LE CHEVALIER (Doctorat d'Etat) - "THE NEED TO CONFIDE AND THE HUMAN BEING” 


The condition of man 1s not ccmpatible with radica: isolation: there 1s a ne- ’ H 
cessity of "telling", a need for communication that is deeply rooted in the most } 
authentic part of subjectivity. Indeed, at its deeper levels, conscience has the ] 
characteristic of being sometimes “questiuning”, sometimes "effusive." More exactly, 


it is effusive and questioning at the same time, and this results from the very sta- 
tus of conscience tn relation to the Being. 


This conscience which, ina sense, overflows with Being, 1s not any the less 
exactly a quest of Being, and that 1s why the subject has a vocation for communica- 
tion. But in the subject there 1s ulso the taste for mystery, secrecy, the pleasure 
of the mask, and especially modesty. These different ‘factors lend a style to com- 
munication which will then be discreet, restrained, sometimes silent -—- confidential. 
Confidence is therefore called for by the very urgency of the "meeting", and its 
particular aesthetics can be defined according to the factors of reserve and discre- 
tion which every normal subject bears within him. It is however different from con- 
fession which calls upon other arguments. 


ro =” ore ts 


There are, of course, "fausses confidences", and their variety gives rise to 
a methodical study which tries to define their diverse natures and their relations 4 
with the inner self. 


This first part sets the criteria of confidence; and it appears that in the best 
cases the relationship between confidence and intention becomes looser and looser, so 
that the most authentic confidence assumes all the characteristics of the Rergsonian 
gratuitous act. In the second part it is then possible to study the development of 
confidence in literature and fainting, which gives rise to detailed analyses of the 
written work and the work of art - from Watteau to Goya to Van Gogh; from Pierro 
della Francesca to Rembrandt and Velasquez... What are the relations between confi- 
dence and anguish; what will the future of confidence be? These last meditations con- 
clude a work which M. Jean Gremier has described as "one of the richest to ap- 
pear for a long time in the field of actual experience." (radio broadcast - "Heure 
de culture frangaise", July 15, 1060). 


arr 


Published by Aubier (Editions Montaigne’+ 403 pp. 


Gilbert DURAND (Doctorat d'Etat) - "THE ANTHROPOLOGICAL STRUCTURES OF THE IMAGINARY. 
introduction to GENERAL ARCHETYPOLOGY" 


Criticizing the purely psychological methods of investigation which end 1m de- 
“valuation of the imaginary by segregation, then subordination of the image to syntax, 
the author considering the image as a semantic rather than semiological element has 
tried in the first two parts of his work to tresent a systematic picture of the great 
archtypes which structure the imagination of mankind by using the mythical, ritualis- 

tic and symbolic material supplied by contemporary anthropology. 


These structures fit into two large regimes which are dialectically different i- 
ated and’ can be coordinated into a synthesis in the course of the unwinding of the 
mythical narration. Through this power of transforming structures, the imaginary 
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makes itself the domain of a prelogical universality with the human psyche aluays 
having the latitude to convert itself from one regime to the other. 


In the third part of his work, the author, returning to the Novalisian project 
of a "transcendental fantastic", sketches a philosophy of the imaginary induced from 
the preceding anthropological fact. Through magic, rites, myths, and works of art, 
the imaginary appears as the conservatory of the metaphysical hope of mankind. Its 
essential style is consequently the euphemism by which the image sets up an impre- 
scriptible affirmation of poetic value in the face of the multible and mortal visages 
of time. Space, not duration, 1s the a priori form of this transcendental activity 
and it is through figures of rhetoric that the final coinage of fantastic semantism 
is effected before it is definitively fixed in pure semiology. Thus, by 1ts imperi- 
alism and its universality, nothing escapes from the dialectic of images, and it is 
vain to want at all costs to demystify man. The author then concludes by an appeal 
to the pedagogy of the imaginary, since anthropology teaches us that images cannot 
be killed, and that wisdom must be contented with- furnishing a regime of the image 
adequate to appease the psycho-social tensions of the moment. 


PUF, Paris, 1960. 1 vol., 512 pp. 
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